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Abstract
PLAGIARISM IN HIGH SCHOOLS:
A CASE STUDY OF HOW TEACHERS ADDRESS A PERPETUAL DILEMMA

Geraldine J. Newlon

This was a multiple case study of all the 12th grade English teachers in one West Virginia county
school system. Qualitative data collection methods involving teacher interviews and analysis of
classroom handouts were utilized to reveal how they address plagiarism. Demographic statistics
about the communities and schools was examined to enable comparisons between the schools
and the participants. The research questions guiding this study were: (a) What are secondary
English teachers’ perspectives on plagiarism, and (b) What are secondary English teachers’
practices on plagiarism. Data were collected and analyzed for any patterns, extremes, or
relevancy to the related literature. Then significant quotes were copied and pasted from
interview transcripts into tables containing plagiarism related topics. Document data were also
coded and examined for a relationship to interview data. Data revealed that English teachers of
students in advanced classes and students in schools with a higher socioeconomic status felt their
students plagiarized less and for more honorable reasons than did teachers of students in regular
education classes located in more rural, less well-off communities. The data revealed English
teachers spent a great deal of time, most of one grading period, six or seven weeks, for
instruction of the research project. Data indicated most English teachers enforced either an oral
or written policy on plagiarism that usually includes a grade cut as the sole consequence. The
opportunities for students to plagiarize and for teachers to detect plagiarism continued to evolve
as their use of technology evolved. English teachers can help prevent plagiarism by insuring
their instruction on research and writing is meaningful and comprehended by their students. All
English teachers can help prevent plagiarism in any instance by having a communicated policy to
deal with instances of plagiarism that involves discipline beyond simply the expected grade cut.
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Chapter 1
Introduction and Statement of the Problem
Rather fail by honor than succeed by fraud. Sophocles

Academic dishonesty is a perennial problem and a growing source of concern for
teachers, school systems, and societies. In an ongoing effort to derail this problem, teachers
develop policies, implement specific classroom management methods, utilize technological
means, and invoke disciplinary actions. However, despite these efforts from teachers and school
administrators alike, the academic phenomenon of cheating continues. The outgrowth of
cheating, including plagiarism, is a real-life phenomenon causing stress to a national education
system. A large, bureaucratic system already beleaguered with minimal funding, intense
government pressure for better performance, and the constant looming risk that a disgruntled
student will cause a massacre of school employees, as well as other people’s children for which
they are responsible.
Along with these crucial concerns is the initially less obvious, but potentially devastating
effect of cheating and plagiarism. According to high school student responses in a confidential
survey taken by ABC News in 2002, 74% of students admitted to cheating on a test at least once
that year (Cheating Crisis in America’s Schools, 2006). When students cheat or plagiarize, they
do not establish an adequate knowledge base of their research topics. Plagiarism, committed in
many different types of assignments ultimately decreases the quality of learning and makes it
even harder for students to perform better on mandatory, standardized tests. A reference
librarian, in a study by Isserman (2003), pointed out that “plagiarism isn’t a bad thing simply
because it’s an act of intellectual theft – although it is that. It’s a bad thing because it takes the
place of and prevents learning” (p. 14).
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Although plagiarism does inhibit learning, it has gained popularity among students and
has become a significant element in most descriptions of academic dishonesty. Hartwick
College, a private, undergraduate college located in the Catskill Mountains of New York State,
recognizes the prevalence of plagiarism in their academic honesty policy by adding that “nearly
every form of academic dishonesty is a species of plagiarism.” Fox (as cited in Saunders, 1993)
claims that “the two most common types of student academic misconduct are cheating, usually
through the illicit use of notes, and plagiarism, in which a student represents ideas or wording as
his or her own without proper attribution to the original source” (p. 224). Common to most
published definitions of plagiarism, Hartwick’s definition, as well as others, includes “claiming
others’ ideas as one’s own”, and “failing to acknowledge their ideas.”
Purdue University’s Online Writing Lab has been a source of help with research and
writing tasks for over 50,000,000 worldwide visitors every year for the last ten years. On their
webpage dedicated to avoiding plagiarism, Purdue University states:
Since teachers and administrators may not distinguish between deliberate and
accidental plagiarism, the heart of avoiding plagiarism is to make sure you give
credit where it is due. This may be credit for something somebody said, wrote,
emailed, drew, or implied (Avoiding Plagiarism, 2006).
Intentional plagiarism is a breach of ethics. Ethics has been an area of concentration for
schools, colleges, and business for some years now in an effort to restore integrity to the
classroom and the boardroom. The frequency of unethical acts discourages the confidence
people have in the respectability of their society and further compels the need for its study.
Whether a top federal government official is being indicted for illegally accepting
campaign funds, or a 12-year old school boy is copying from his buddy’s homework, the
spiritual erosion caused by ethical breeches feels the same. Many authors write of the
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decreasing morality in our society. One disturbing question raised by Christine Tanner (2004) is
whether dishonesty has “become so pervasive in our culture that cheating and plagiarism are
becoming acceptable practice, necessities for survival in this fast-paced demanding society?” (p.
292). One answer to Ms. Tanner’s question may be in a 2004 study of cheating and high school
students by Jason Stephens. The author found that although many students did accept the fact
that what they were doing was wrong, they did it anyway. One high school student, who
Stephens considered to be typical, explains:
Like people have morals, they don’t always go by them. So I mean, even if you
get that test and you’re like, “Oh yeah, I cheated on this test,” it doesn’t lessen
that grade. It says an A on the paper and you don’t go, “Oh, but I cheated.”
You’re just kind of like, “Hey, I got that A.” So it doesn’t really matter
necessarily if it has to do with your morals or anything, you just kind of do it.
Further research by Roth and McCabe (as cited in Saddlemire, 2005) said that the
students’ decisions about their actions related to cheating were heavily reliant on the state of
their value systems as they began school.
Plagiarism is a problem for most teachers that assign any type of project requiring
writing. Thomas (2004) found the most common setting for committing plagiarism is in
“preparation of written papers, assignments, and oral presentations” (p. 428). Writing is a skill
that recently has become a subject of interest for comprehensive student evaluation.
Standardized tests, such as the West Virginia Educational Standards Test (WESTEST), was
developed by West Virginians to enable them to evaluate whether their students are meeting the
Content Standards and Objectives (CSOs), which are course goals also developed by the WV
State Department of Education (Appendix L). The WESTEST, given to fourth, seventh and
tenth grade students, includes a writing component. This is one example of the apparent
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importance of articulated student proficiency in writing, along with the traditional subject areas
of reading, math and science.
In a study of plagiarism done over five consecutive semesters, Martin (2005) concluded
that “students who plagiarize less are more likely to develop the skills needed to complete their
writing and research assignments” (p. 151). This finding supports the importance of teaching
students what skills are required to complete a written research project successfully without
copying. Although teaching students to write well on their own without plagiarizing can be
challenging, good instruction in citing resources, summarizing, and directly quoting encourages
students to go ahead and makes it more likely they will do it the right way.
Purpose of the Study
The purpose of this study is to determine how secondary English teachers perceive
plagiarism and what they collectively do to control it in their classrooms. This study focuses on
the issues that are centrally important to revealing secondary English teachers’ viewpoints and
experiences with plagiarism, as well as what teachers do to prevent, detect, and manage this
escalating problem in their classrooms.
Research Questions
The research questions for this study are:
1. What are secondary English teachers’ perspectives on plagiarism?
2. What are secondary English teachers’ practices on plagiarism?
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Chapter 2
Review of the Related Literature
This first half of the literature review includes a comprehensive description of plagiarism
in its current state, with specific examples to illustrate how extensively plagiarism has been
employed in our society to fraudulently advance human endeavor. The review then describes
ways that plagiarists explain their behavior, or why they did what they did. A description of
technologies’ effect on the growth of plagiarism is also included, as well as how teachers utilize
technology in the detection of plagiarism. The review of related literature will conclude with a
discussion of the implications of plagiarism for school administrators, the effects of plagiarism
on student learning, and solutions for reducing the instances of plagiarism in the classroom.
Scope of Plagiarism
Plagiarism crosses socioeconomic and other possible perceived boundaries, and happens
virtually in every high school. Donald L. McCabe is a professor at Rutgers University in New
Jersey, and head of the Center for Academic Integrity, an association of over 200 schools with
the common purpose of promoting and creating effective academic integrity programs. McCabe
is a well-published, decades-long researcher of academic dishonesty in secondary and higher
education. He claims that the frequency of acts of academic dishonesty, including plagiarism,
does differ in private vs. public schools, and he reported differences have also been found when
comparing incidents from various regions of the country (D. L. McCabe, personal
communication, September 27, 2005).
However, even with differences found between incidents of plagiarism in private versus
public schools and incidents in various regions of the United States, none are exempt, including
higher education. It might be perceived that high school students would be more novice than
college students in the proper undertaking of research, the art of citing references, and
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understanding of what plagiarism is. However, in a qualitative study of plagiarism in
universities (Ashworth & Bannister, 1997), higher education students also lacked a good
understanding of why citing resources was important. The students did not give any clear
reasons for not cheating other than to avoid disciplinary actions.
In discussing whether school characteristics influence incidents of plagiarism, McCabe
said he was unaware of any “solid data” that supported differences in the frequency of plagiarism
in high schools based on school size, rural ness, academic climate, or the composition, or
makeup of the student body. However, if deemed desirable, data could be collected from a large
sample that would confirm incidents of plagiarism in many, many different types of high
schools, including those in the upper-middle class suburbs, those located in cordial, close-knit,
working class neighborhoods, and those schools in areas where most of the students live in
urban, low-income housing developments. Not only is there great variety in the characteristic of
students that commit plagiarism, but there are more various contemporary types of plagiarism
that cross traditional boundaries.
“Patchwork plagiarism” is a term coined by Hampshire (as cited in Hardin & Bader,
1999) to represent what happens when a student copies and pastes blocks of text from different
web pages into one paper. In recent years, and with the evolution of technology, incidents of
plagiarism have become widespread and widely known. Easy access to unlimited databases of
information containing the expressive fruits of human intellect is appealing and can tempt many
to succumb.
Today, not even college presidents, media journalists, or noted book authors are immune.
An interesting example of how plagiarism has permeated our creative human efforts involves a
photojournalist for the Richmond Times-Dispatch who submitted a picture for an article about a
local candy company. The picture bore a remarkable resemblance to a picture of candy recently
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used on the cover of an issue of Style Weekly that the photographer had seen while visiting the
candy company. Although the photographer was told of the resulting similarity between the two
pictures, he submitted it as his original work and as a result the photographer was fired for
“visual plagiarism,” according to an article written in response to the situation by the managing
editor of the newspaper, Louise Seals (2005).
The media realizes the harmful effects of high profile plagiarism cases on the reputation
of their industry. In the same Richmond Times-Dispatch article in response to what the
photojournalist had done, the editor stressed the need to “talk more about ethics in general.” The
editor also said the newspaper would be “changing the way we introduce our interns to the
newsroom. When they arrive, we will do more than hand them a copy of our “Guidelines for
Professional Conduct.” The article promised the newspaper would start to emphasize honesty in
the creation of intellectual property and the importance of integrity. The managing editor
stressed in the article that from now on the newspaper wanted their staff to react to observed
instances of plagiarism whether “visual or verbal” with an automatic response of “Wait a minute!
You can’t do that! We don’t do that!” (Seals, 2005).
Even in traditional settings, like schools, where plagiarism is a concern, there is no way
to accurately predict who will be the guilty ones. Three years ago in the high school where I
teach, one of my former students, a well-liked, well-dressed, conscientious, and extremely busy
student, who was also the president of the student council, purchased a term paper online to
fulfill the requirements for an afternoon college-credit English class he was taking, and was
promptly caught by the teacher because she was familiar with the website from where it was
purchased. At the time this happened, I had already completed the pilot study for this
dissertation, and had determined that my dissertation focus would be on how teachers manage
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plagiarism in the classroom. Consequently, given my obvious curiosity and preoccupation with
this phenomenon, I found myself especially interested in the particulars of this case.
This plagiarism incident involving the student council president startled the
administration and stimulated genuine concern among the faculty for the need and importance of
insuring integrity in our students’ work. The news of what this popular student did spread
quickly to the other students and as a result, it was during this time I developed my first
academic dishonesty policy.
Defenses for Plagiarism
Plagiarism has evolved not just in scope, in the context of who is engaging in this
behavior, but also has evolved in the scope and availability of defense mechanisms, including
explanations given by those who are guilty of it. Without labeling it, Thomas (2004) explains in
an article written to improve effective understanding of plagiarism that he believes students will,
in the course of reading and writing on a research topic, include what they think are their own
thoughts in a paper, when those ideas actually were someone else’s they had come across in their
study. He stresses that teachers should understand that students who do this do not believe their
ideas are stolen. Thomas was explaining a defense to plagiarism that other researchers have
already given a name to. Cryptomnesia or “unconscious plagiarism” is the “unconscious
influence of memory that causes current thoughts to be (wrongly) experienced as novel or
original inventions” (Marsh, 1993). This is not received by everyone as an acceptable defense
according to a student in a qualitative study on plagiarism by Ashworth and Bannister (1997).
The student felt that those who cheated were very cognizant of their actions and acted so out of
possible rebellion or lack of interest in the course.
A student in a qualitative study of plagiarism (Ashworth and Bannister, 1997) recounts
his experience with cryptomnesia although he did not identify that as the cause.
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When I’m taking notes for an essay in English I begin to take on other people’s
opinions on certain things and I end up with these big notes, some of which is
mine, some of which is other people’s and I begin to think, is this what I’ve said
or what someone else has said? It comes that close, and I sometimes feel it’s
possible that I could have copied, just, like a sentence—an expression—from
somebody else, describing what I agree with (p. 190).
A student might do the same thing and not be aware that they are plagiarizing from something
they have heard while speaking with someone, while reading something, or while recounting an
experience (Thomas, 2004).
Freedman (1998) found evidence of teachers accepting students’ reasons for plagiarizing
that they had “unconsciously memorized” (p. 37) lengthy segments of articles while doing
research. I believe the work involved to memorize “lengthy segments of articles” would
undoubtedly be more than the work involved in paraphrasing, quoting, and citing the research
properly in the beginning. Newstead, Franklyn-Stokes, and Armstead (as cited in Saddlemire,
1996) suggest that “cheating is not a ‘do’ or ‘don’t’ issue, but rather it exists on a continuum that
allows students to interpret which behaviors are more severe than the others” (p. 12).
Accusing a student of plagiarism can be wrought with problems when the teacher is not
sure exactly which acts the student has committed actually constitute intentional plagiarism.
Figure 1 from Purdue University’s Online Writing Lab presents an example of a continuum on
which instances of plagiarism fall between “possibly accidental plagiarism” and “deliberate
plagiarism.” This figure may aid teachers in their diagnosis of instances of plagiarism, as well as
provide a basis for analyzing data concerning the perceived deliberateness of various acts of
plagiarism committed in high school English classes and revealed by the participants in this
study.
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Figure 1. Severity of Incidents of Plagiarism Displayed on a Continuum. Note: From Online
Writing Lab (OWL) by Purdue University. Copyright 2006 by OWL at Purdue University and
Purdue University. Reprinted with permission.

Table 1 describes three possible motives for plagiarism and labels specific student actions
that constitute plagiarism as stemming from one of the three motives. Table 1 is based on Figure
1, which plots specific acts of plagiarism on a continuum according to the degree of how serious
a specific act of plagiarism is.
Table 1
Acts of Plagiarism Categorized by Intent
Category of Intent for Plagiarism

Possibly Accidental Plagiarism

Description of Student Actions

When the student attempted to and had intention of doing
credible research but was guilty of less serious infractions,
for example citing the source, but paraphrasing that source
too closely.
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Apathetic Plagiarism

Where the student attempted to complete the research
project, but plagiarized because they just didn’t care enough
about the assignment to put forth the effort needed, for
example not citing the source but paraphrasing someone
else’s idea as their own. Or even more deliberate methods
including copying and pasting text verbatim from the source
and not citing the source.

Deliberate Plagiarism

Where the student has not attempted to do the research at
all, but has bought, stolen, or used another student’s paper,
or asked or hired someone else to write their paper.

The benefit of having personal experience from two different situations, as someone who
is in a position to commit plagiarism, as well as experience in someone’s position who is
responsible for detecting plagiarism would both help to yield a well-rounded, legitimate
approach to classifying acts of plagiarism as either inadvertent or on purpose, and further when
identifying the motives thereof. For example the experience a student has when finding it
difficult to paraphrase an original source may be beneficial to forming an appreciation that all
students may not plagiarize intentionally.
The reasons teachers feel their students plagiarize are discussed later along with the
findings of this study. Though the teachers’ perceptions of how intentional they perceive various
acts of plagiarism to be may likely be different based on their attitudes and experiences. How
deliberate each participant views different acts of plagiarism to be, will more clearly reveal the
participants’ perspectives on plagiarism overall.
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Russell Baker describes another defense for plagiarism in his 1995 New York Times
article (as cited in Pincus & Schemlkin, 2003). In the article, Baker claims that inadvertent
plagiarism could result due to the accidental storage to a computer and integration of the research
findings of others, in with the text of a student’s draft in the same file. If this were true and
occurred frequently and on a large scale, students could simply say their plagiarized comments
were the computer’s fault.
Another defense to plagiarism is offered by Freedman (1998, p.36), when he claims that
“teachers and officials, not students, may be most responsible for the growth of plagiarism in
schools…by not preparing for it, not recognizing it, or excusing it when they do uncover it.”
Freedman maintains that other faculty members he has worked with overlooked obvious
instances of plagiarism and defended the student by saying they were simply unskilled in quoting
and using footnotes.
Teachers must be vigilant in combating plagiarism. Teachers should teach students to
“identify and avoid plagiarism,” but instead, according to Wilhoit (1994), “We offer admonitions
rather than instruction, threats rather than help” (p. 165). The defenses to plagiarism are many
and have evolved over time both in level of sophistication and object of blame. Teachers have a
responsibility to address these defenses with methods designed to improve instruction so students
cannot use the claim that they are ignorant of how to do credible research as an excuse after
being caught committing plagiarism. Procedures are also needed to enable teachers to answer
questions they have regarding level of seriousness, as well as identifying incidents as accidental
or intentional plagiarism.
Technology and Plagiarism
The evolution of plagiarism has led to new heights in academic honesty breaches and a
new definition. Technology has played a major role in the growth of plagiarism and has
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catapulted it specifically by either enabling students to “cut and paste” their way to a grade, buy
an existing paper using the Internet, or hire an expert to write a custom paper for them. These
elements have changed the shape of plagiarism and added much to its definition. Anson (2003)
reported that Kimbel Library at Coastal Carolina University had combined a list of over 250
“term paper mill” websites that sell completed papers on thousands of topics to students.
Campbell, Swift, and Denton (2000), concluded that the more recent increase in
plagiarism is due to students’ increased use of computers, specifically, the Internet and its
information sources, like the World Wide Web. A study by Martin (2005) researched the
instances of plagiarism by college students over five semesters and found that students in the last
three semesters of the study “plagiarized significantly less than did students in the first
semester.” Martin concluded that after the students realized the use of technology, specifically
Turnitin.com, a web-based plagiarism detection service, had been implemented and was being
used by their professor to detect plagiarism, the practice no longer seemed so appealing.
As a result of the growing interest in both committing and detecting plagiarism, the
frequency of online occurrences of the word “plagiarism” has grown to astounding proportions.
In a study by Baggaley and Spencer (2005), it was reported that in 1998 there were “37,419
online occurrences of plagiarism” when the term was searched using the ‘Altavista’ search
engine. Then for comparison, the researchers at the time of the 2005 study, six years later, used
the same search engine to identify 1,090,000 online occurrences of “plagiarism”. The same
research states that in 2005 Google estimated the total of occurrences at 2,390,000.
Detection of Plagiarism in Student Work
Teachers must be assertive in their efforts to detect plagiarism in student writing
assignments. When considering the importance of teachers’ actions in detecting cheating in
general, a sobering statistic illustrating the importance of teacher detection was found in a 1998
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survey from Who’s Who Among American High School Students. In this study of 3,123 students,
95 percent of those who had cheated said, “they have never been caught” (McMurtry, 2001, p.
37).
The methods used to detect plagiarism have evolved and technology now plays a much
more integral role. In the pilot study for this research (Newlon, 2003), the methods the high
school teachers used to detect plagiarism were somewhat varied, but seemed to reflect the
teacher’s level of technological literacy and awareness of online resources. However, it is not to
say computer technology is required to detect plagiarism in the classroom. About one-third of
the high school teachers in my pilot study required students to turn in photocopies or printed web
pages of all sources used in their research paper to enable easier detection. Although it requires
more time and diligence, using manual detection methods by examining photocopied or printed
out sources to verify that students performed the appropriate research writing behaviors could be
comparable in success to an electronic plagiarism detection service.
Table 2 establishes three levels to describe the degree to which technology has been
integrated in the plagiarism detection methods used by teachers. Document analysis of
plagiarism detection software reports or search engine results submitted by the participants will
also help to identify the level of technology the participants use in the detection of plagiarism in
their classrooms. Little technology has been integrated when the initial and predominant
detection methods used are manual in nature. To verify plagiarism the teacher compares the
suspicious text in a student’s paper with sources found on paper, like a student writing sample, or
required photocopies or printouts of data sources used.
The next level in the table describes detection processes a teacher uses when technology
has been integrated. When technology has been integrated, an online search engine, or metasearch engine of the teacher’s choice is used to search databases of web pages for suspicious
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phrases or paragraphs. The teacher may also view familiar web pages known to be resources for
the research topics that are assigned. A high level of technology integration has been reached
when a teacher regularly uploads their students’ documents to be compared with other papers in
large databases, and all instances of text in the documents that have been taken from online
sources are automatically documented in individual reports created for the teacher. To improve
the detection of plagiarism in their classroom, the teacher may also add students’ papers to the
database that is regularly searched to improve the databases ability to detect plagiarism in local
student work.
Table 2
Level of Technology Integration in Teacher Plagiarism Detection Methods
Categories of Technology Integration

Minimal Level of Technology Integration

Description of Detection Methods

Teacher manually compares suspicious text
with printouts of original sources.

Technology has been Integrated

Online search engines are used to locate
original sources for suspicious text.

High Level of Technology Integration

The teacher systematically uses an online
service to detect plagiarism.

Regardless of the method used, it is important for teachers to employ consistent detection
procedures and consistent correction policies for students who do it. Freedman, (1998) in an
article illustrating the significance of teacher action to diffuse the spread of plagiarism, found
that students realize that some teachers do not detect plagiarism in student work because they do
not care, and are inept in performing their duty regarding academic dishonesty in general.
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In addition to the instructional strategies they use, teachers also have influence over the
political, social, ethical, and academic environment in their classrooms, and are held responsible
for whatever goes on there. Consider the outcome of the Colorado high school teacher who was
suspended for repeatedly making scornful comments about President George W. Bush (Colorado
teacher on leave after alleged anti-Bush remarks, 2006). During a classroom discussion about
the President’s State of the Union address, the teacher claimed that some people “compared
President Bush to Adolph Hitler.” It was during this discussion that a sophomore was taping the
teacher’s lecture and turned it into his father who then turned it into the principal, along with
criticism for the teacher’s actions. A district spokesperson said the reason the geography teacher
was being suspended was because he controlled the exchange in his classroom by not leaving
any openings for the students to disagree with him. Even though teachers are legally responsible
for what they say in the classroom, the teacher’s behavior was, in essence, excused. This
example illustrates the freedom teachers have to express their opinions and directions and greatly
influence the reactions and opinions of their students. Teachers unknowingly set limits for their
tolerance for certain classroom behaviors, including plagiarism when they either act, or don’t act,
on them. In a survey of 4000 U.S. and Canadian schools, McCabe (Cheating Crisis in America’s
Schools, 2006) reported that “half of all faculty members admitted ignoring cheating at least
once.”
In a study of 309 first-year college students at Brigham Young University (as cited in
Wilhoit, 1994), 50% of the students in the study admitted to copying and pasting a majority of
their papers from resources without citing the references. In addition, they reported doing so
without any resulting penalty. Students surveyed were either not caught or simply not held
accountable. Experts in a study by Thomas (2004) agreed that the “first line of defense against
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plagiarism” (p. 428) is to be cognizant of students’ writing abilities so teachers will be able to
identify suspicious student writing and be able to implement technological tools for its detection.
Detection of plagiarism can be difficult even for the most seasoned professional; though
the interview data will likely reveal several different approaches utilizing varying degrees of
technology used by teachers to detect plagiarism. However, a teacher’s method of initially
detecting plagiarism may have nothing to do with technology. According to the findings in the
pilot study for this research (Newlon, 2003), what caused most of the teachers to initially suspect
a student has cheated in any form in their classroom is the result of the teacher’s instinct
developed by experience in the same role. Usually a teacher instinctively knows what their
students are capable of and may have already come to the conclusion a student has plagiarized
without having confirmed it yet by possibly comparing the quality of suspicious text to student
writing samples, or by entering suspicious text into an online search engine.
Table 3 describes several methods teachers use to detect plagiarism and classifies them
as being more or less subjective or objective. This table also includes a description of various
resources available to teachers when detecting plagiarism in their students’ papers. A teacher’s
use of their own instinct to detect plagiarism in student work is by its very nature subjective, on
the other hand, electronically submitting student work to an online plagiarism detection service
to verify plagiarized text or to confirm that a student purchased a research paper online may be
considered to be more objective. Table 3 includes information that can be used to help describe
the methods teachers use to detect plagiarism in their students’ work as either subjective or
objective. As the table illustrates, the more technology is integrated into the process of
plagiarism detection, the more objective the process becomes.
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Table 3
Subjective and Objective Teacher Methods to Detect Plagiarism
Degree of Subjectivity/Objectivity

More Subjective

Plagiarism Detection Methods

Mentally comparing a student’s research with
what the teacher perceives the student’s writing
ability to be.
Comparing the quality of suspicious text with
student writing samples collected throughout
the course.

Less Subjective

Keying passages from the student’s work the
teacher finds suspicious into a search engine,
such as Google, to get hyperlinks to web pages
that may contain the plagiarized text.

Less Objective

Comparing contents of photocopies and
printouts of data sources turned in by the
students, with suspicious text in the student’s
research.

More Objective

Submitting all student research papers
electronically to a plagiarism detection service.
Using a computer software program designed
to identify instances of plagiarism.
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Electronic Plagiarism Detection Services
At the same time that technology has been the impetus behind the hastened evolution of
“cut-and-paste” plagiarism, technology has also more recently been proven as a tool to control
the instances of it. Plagiarism detection services have become valuable resources for teachers as
they try to keep up with technology’s effect on plagiarism, while attempting to minimize
plagiarism’s effect on student learning. The detection services have a high degree of success,
although the findings are unfortunate for high schools and colleges. John Barrie, founder of
Turnitin.com, reported in a news article that about one-third of all the papers that are submitted
are found to contain substantial amounts of plagiarism (Cheating Crisis in America’s Schools,
2006).
Most services are proprietary and teachers, academic departments, and schools pay fees
to subscribe to these services. Other available online services are MyDropBox.com and
PlagiarismDetection.com. As of 2008 the Turnitin.com website, now in existence for 10 years,
stated in its Features and Benefits section that their website had checked the originality of over
60 million student papers. In 2005 the subscription price per student was just 75 cents (Policing
Academic Plagiarism Online, 2005). Subscription prices for the Turnitin.com service have
increased; however, there are free detection services available, but they are harder to find,
especially good ones.
Plagiarism exists not only in written prose, but in the creations of software programs as
well. Moss and JPlag are computer programs used to detect student plagiarism in software
programming code. In addition to using plagiarism detection tools to find instances of academic
dishonesty in research, electronic detection services can also be used to teach a student who has
committed plagiarism what they should have done to avoid it and produce credible research.
This use of plagiarism detection services re-defines a tool traditionally used for detection and
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discipline purposes as a teaching or instructional tool to help students avoid doing it in the first
place (Policing Academic Plagiarism, 2005).
Martin (2005) recommends the following guidelines for teachers using plagiarism
detection services:
1.

State in the class syllabus that students will be required to submit written
materials both in paper and electronic form and that their papers will be screened
by a plagiarism screening program.

2.

Define plagiarism in class and use examples to show what constitutes acceptable
and unacceptable attribution of sources.

3.

Explain grading procedures regarding plagiarism in class.

Martin concluded that “students who have a stronger belief that plagiarism will be
detected will be less likely to plagiarize” (p. 152).
Administrative Implications of Dealing with Plagiarism
Teachers and principals, as well as certain county school administrators are all
responsible parties in a school system for discouraging plagiarism through good teaching and reteaching efforts and creation and consistent enforcement of an effective and communicated
policy. According to research by Baggaley & Spencer (2005), an “institutional approach to
detecting and preventing plagiarism is vital in order to protect the interests of both the institution
and the student.” (p. 61).
The “climate or culture of academic integrity on the school campus may be the most
important determinant of the level of student cheating on that campus” (McCabe & Trevino,
1996). Researchers found a specific effort to create an academic atmosphere of integrity by
engaging students in student leadership training and rigorous training in the importance of
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academic integrity statistically reduced high rates of cheating in both small and large schools
(McCabe & Pavela, 2000).
Administrators of schools, both in secondary and higher education, have a special
challenge ahead of them as they work with available resources to develop policies and
procedures to support teachers’ efforts to curb plagiarism and restore academic integrity to the
classroom. In recent years, teachers of research and writing have occasionally found themselves
in an unfamiliar situation when dealing with various instances of academic dishonesty due to the
advancements in educational technology. Not only teachers, but administrators are also realizing
a contemporary set of problems caused by this evolving academic phenomenon.
Students have more recently begun to dispute their school’s right to upload their work to
online plagiarism detection services in order to detect plagiarism, citing copyright protection of
the student’s work. Because when student papers are submitted, the papers are added to the
service’s searchable database of papers to be used in comparisons of future papers submitted
(Baggaley & Spencer, 2005).
A committee of teachers at McGill University in Montreal, (Eleff, 2007) when rendering
a judgment on 19-year-old Jesse Rosenfeld’s objections to having his paper submitted to
Turnitin.com, agreed with his concerns and supported his decision. Events like this can make
teachers more reluctant to actively detect and report instances of plagiarism to their
administration because they are wary of being legally pursued by students. In a mixed methods
study of 11 writing teachers at South-Coast University and their perceptions on plagiarism, most
teachers were in favor of using electronic plagiarism detection services; however, two teachers
felt that sending student papers to the detection websites violated a student’s rights to copyright
protection of their work (Sutherland-Smith, 2005).
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In March, 2008, a judge in Oakland, California rendered his decision in a case filed by
four high school students who claimed the implied copyright to their own work was violated
when their papers were used by the Turnitin.com web plagiarism detection service. The judge
stated, “The use of archived student works to assess originality of newly-submitted papers
constitutes a fair use under U.S. copyright law and is therefore not copyright infringement.” In
addition, he states that such use “provides a substantial public benefit through the network of
institutions using the Turnitin service“(Judge Dismisses Copyright Infringement, 2008).
In addition to copyright concerns, there are other difficulties that can be involved in
accusing a student of plagiarism, especially if the act may result in failure of an entire grading
period. Furthermore, English is a required course for high school graduation, so if a student’s
graduation is in question because of plagiarism, this can be intimidating to teachers and cause
them to avoid confronting the problem by not bringing the act to light.
In a study by Sutherland-Smith (2005) nine of the 11 teachers interviewed felt that the
“time, effort, and the sleepless nights utilized in deciding to take a case of student plagiarism
through the correct channels is not worth the effort.” When seeking advice from a “senior
academic,” one teacher in the same study was told that she would regret any attempts to
discipline an act of plagiarism because the “hassle involved” was not worth the effort. In a study
by Biernacki, (2004), teachers claimed they had minimal knowledge of their school’s academic
dishonesty policy, and they felt the procedures used by the institution to handle cases of
plagiarism were lengthy and complex. The teachers reported they did not want to involve the
school’s administration in the discipline process.
Overall, teachers’ impressions of administrative support for acts of academic dishonesty
do vary; however teachers can feel isolated from administration when they regularly contain the
disciplinary actions for a student who has plagiarized to their own classroom. Teachers may feel
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administrators prefer them to handle instances of plagiarism when they do not actively involve
themselves possibly due to the sensitive nature of plagiarism and the difficulties that can arise
when a teacher and a school’s administration accuses a student of it. Then there are other
teachers who are frustrated because even though their administration will address the problem,
the process is beleaguering and can actually discourage a teacher from even presenting it.
Conversely, in schools where teachers feel supported by their administration, academic
dishonesty is handled assertively by the school’s administration and teachers feel their
supervisors support them in their efforts to manage plagiarism in their classroom despite liability
risks.
Effects of Plagiarism on Learning
Researchers of this academic dilemma have long sought to understand this complex
problem including how it is being managed in classrooms and schools in order to minimize its
effect on the heart of all academic endeavors, student learning. Donald McCabe, long-time
researcher of academic dishonesty claims, “We’re seeing a generation in which more and more
students are most concerned about doing whatever it takes to get ahead” (as cited in Hoover,
2002, p. 36).
Most people who have ever committed plagiarism on any level probably reluctantly
realize afterward that they do not know as much about their study topic as they would have if
they had done the necessary research. A reference librarian at Hamilton College asserts (as cited
in Isserman, 2003) that “plagiarism isn’t a bad thing simply because it’s an act of intellectual
theft—although it is that. It’s a bad thing because it takes the place of and prevents learning” (p.
14).
Teachers, of all those involved in the educational process, realize the effects of
plagiarism on learning. They evaluate students directly and see the deficiencies and in most
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cases, have theories about the reason(s) for the deficiencies. According to Freedman, (1998), it
is imperative that teachers make the definition of plagiarism very clear to their students while not
ignoring, consenting to, or denying doing anything that would stop plagiarism in their
classrooms. Freedman claims that to do this would be to “mock education itself”.
Antidotes for Plagiarism
It was recommended in the pilot study for this research that teachers can go a long way in
improving the chances their students won’t plagiarize by first heightening student awareness of
plagiarism, then following through with good instruction (Newlon, 2003). It was further
suggested to increase awareness of plagiarism in the research and writing classroom an academic
dishonesty policy should be communicated. The same study suggested for the policy to be
effective it should include specific consequences for plagiarism that would involve the student’s
personal or social time, instead of their grade.
In my experience, high school students dread punitive actions that involve their own time
out of the classroom. Out-of-class disciplinary actions for plagiarism could include days of outof-school suspension, although this action may actually be desired, in-school suspension where
the student is removed from the rest of the student body, or in less serious cases several days of
lunch detention or after school detention.
It is not easy at times to decide on an appropriate disciplinary action for instances of
plagiarism. A zero-tolerance policy, although harsh-sounding, is not effective (Thomas, 2004)
because the severity of instances of plagiarism exists on a continuum (see Figure 1). A blanket
disciplinary action for all instances would probably lead to a conflicting system handing out
excessively harsh sanctions to those guilty of minor instances, and much more severe ones.
However, repeated incidents of plagiarism should be communicated to students’ parents
and coaches. Furthermore, if the plagiarist gains much exposure while being disciplined out of
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class, depending on their standing in the school, the student’s reputation, among the faculty and
students, could receive irreparable harm. This is what happened to the high school student
council president mentioned earlier in this writing.
Another legal, established method to deter students from cheating used by the University
of Maryland, as well as others colleges and universities, is the “XF” grade. If a student is caught
cheating in any form, they receive an “XF” notation on their transcript for the course with an
explanation that clarifies the student failed the course due to academic dishonesty. It is
suggested that students with only a first offense be allowed to take several hours of instruction on
academic integrity and have the “XF” notation removed from their transcript (McCabe & Pavela,
2000).
Researchers of academic dishonesty stress that to beat plagiarism teachers need to get
students to understand why academic integrity is important. Otherwise, in most situations
students can “beat the system” (McCabe in Cheating Crisis in America’s Schools, 2006).
McCabe as cited in Hoover (2002, p. 41), reiterates the importance of academic integrity in his
warning to schools that even if they have an academic dishonesty policy that performs, that
doesn’t mean students are “internalizing honor”. Internalizing honor and building societal values
to combat plagiarism may require using corrective actions early on in a child’s primary
education, according to a study by Thomas (2004).
Academic Dishonesty Policies
Students realize that not all schools strictly enforce an academic dishonesty policy. In a
qualitative study on students’ perceptions of cheating and plagiarism by Ashworth and Bannister
(1997), one student claimed, “It’s not laid down exactly what does count as cheating … So in the
absence of any sort of clear guidelines you’ve got to put your own interpretation on what you
think is right.” Another student in the same study (p. 195) concurred, “The vagueness of the
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university regulations forces students to draw their own lines on this issue” (p. 194). Brigham
Young University made efforts to educate students about their overall attitude toward plagiarism
when they hung posters around campus showing silhouettes of two cowboys in front of a setting
sun branding cattle with the words, “If it ain’t your work, don’t put your brand on it!” (Thomas,
2004, p. 423).
In a study of academic dishonesty involving more than 6,000 students, (Davis, Grover,
Becker & McGregor, 1992) it was concluded that if school administrators haven’t developed
school-wide policies that would generate open dialogue regarding ethics in academia and are
hesitant to address the problem of academic dishonesty, then it would be wrong to fault faculty
for “following suit” (p. 20). The same research asserts that when faculty confront students about
instances of academic dishonesty potentially problematic situations can arise entangling the
faculty member in prolonged legal actions.
Using Classroom Methods to Manage Plagiarism
Based on my experiences and from the literature, the importance of the teacher’s role in
managing plagiarism is paramount. The methods used to reduce plagiarism presented in related
literature support the vital role of teachers in preventing it, and include strategies such as creating
diverse research topics, being aware of online resources available for research topics, collecting
early samples of students writing, and requiring outlines and rough drafts for research projects
(McMurtry, 2001). Researchers have identified several techniques used by classroom teachers
that have shown to reduce the incidents of plagiarism.
To discourage plagiarism Renard (1999/2000) suggests requiring outlines and rough
drafts to be turned in during the course of a project so the teacher can become familiar with the
work in progress. Renard further recommends collecting writing samples from students at the
beginning of the semester or course and contrasting the students’ later writing assignments with
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the samples taken earlier in the course to see if writing ability and style are a match. These
methods directly involve the teacher and support the importance of the teacher’s role in
managing plagiarism in the classroom. The same research warns teachers about making writing
topics too general and fact-filled, as these are easy targets for plagiarism. Renard (1999/2000)
further suggests teachers might give a writing topic that the students will have some personal
experience with. He believes that giving students a topic they can make a personal connection
with will make them more likely to engage in higher-order thinking.
Wilhoit (1994) found that fewer students are beginning college with a complete
comprehension of the connection “between plagiarism and the rules about quoting, paraphrasing,
and documenting material” (p. 163). In his research, Wilhoit theorized that students might be
committing plagiarism because they are either instructed incorrectly or are simply ignorant of
how to do credible research.
This study will examine the instruction in research writing and preparation given to
students including the following research writing behaviors: (a) citing sources correctly, (b)
paraphrasing, and (c) directly quoting sources. This study may reveal that teachers do prepare
their students for writing about research by giving them instruction associated to these specific
research writing behaviors. For students to be proficient in citing sources correctly they must be
aware of the different formats used on a bibliography page for citing research from various
sources, i.e. WWW pages, books, journals, statistical reports, personal communications, etc, as
well as know how to use parenthetical citations.
Paraphrasing is a necessary skill and involves summarizing the text from the source and
putting the author’s ideas into your own words while giving credit to the original owner of the
information. Sometimes when writing about what you have found on a topic in the related
literature, it has more impact for the reader if the text is not paraphrased and the original text is
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included. When this is desirable, it is necessary to copy the text verbatim from the source into
the research document while using quote marks and giving credit to the original owner of the
information in the bibliography.
Results of the Pilot Study
A pilot study was performed in 2003 with a sample of five teachers working in the same
county under study in the present writing. Qualitative methods were used to collect data from all
the teachers at one high school that assigned research projects. Three out of the five teachers
were English teachers. The purpose of this pilot study was to get “an overall understanding of
how well teachers at [one high school] prepare students to do research in order to help prevent
plagiarism, and how actively they engage in looking for and disciplining acts of plagiarism in
their classrooms” (Newlon, 2003, p. 8). The teachers in the pilot study were interviewed
individually for approximately one hour. Purposeful, network sampling was used to gain access
to the sample in the study. Any documents, such as teacher-made handouts or policies, were also
collected to triangulate the findings from analysis of the interview data. The school’s population
was approximately 700.
The study revealed that most of the English teachers assigned their students written
research projects; however, teachers in other disciplines were more creative in how the students
presented their research and utilized student interviews, panel discussions, and PowerPoint
presentations. The participants who taught English had the most to contribute to the study of
plagiarism.
The pilot study also sought to reveal what classroom policies existed for laying out
procedures to be followed in the event a student commits plagiarism. All of the teachers in the
pilot study for this inquiry encountered plagiarism in their classroom, yet none of them used a
communicated policy for controlling academic dishonesty or plagiarism. The pilot study
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concluded that teachers should quickly and clearly communicate a policy for dealing with
incidents of all academic dishonesty.
Some participants in the pilot study for this research (Newlon, 2003) recommended
teachers collect printouts of all web pages and photocopies of print material referenced in a
student’s paper to verify the student’s sources. One English teacher in the pilot study required
her students to complete an “E-Sheet” listing the URLs and describing the website used. It was
concluded in the pilot study that if teachers had immediate access to all the sources, print-based
and otherwise, used in student research projects this would increase the students’ chance of
getting caught and ultimately reduce the instances of plagiarism. Going into the pilot study, I
thought I would find that overall the teachers’ efforts would be somewhat lenient in managing
plagiarism in the classroom. But largely, I found the teachers’ methods were more creative,
assertive, and diverse than I had originally believed they would be.
Continuing the Study
Despite all the effort being put into trying to control plagiarism, the popular media and
available literature paint a bleak picture of decreasing morals amid an increase in forms of
academic dishonesty overall. Perpetuated by advances in technology, there now exists a plethora
of techno gadgets students can use to text message the test answers to a friend, display digital
cheat sheets, search the web for an answer to a quiz, or save any picture or information they
deem worth passing on to someone else. Plagiarism as a form of academic dishonesty has also
ridden the wave of evolutionary change brought about by technology. Copying and pasting from
the Internet is so common, the term ‘patchwork plagiarism’ was coined by Hampshire (as cited
in Hardin & Bader, 1999) to distinguish it.
In schools plagiarism is not only a concern because students are cheating and not doing
the work assigned to them, it is a concern primarily because of how it affects student learning.
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Researchers have written much about the importance of a teacher’s and a school’s role in
combating plagiarism in academia. Freedman (1998) urges teachers to reduce the chance their
student will plagiarize by using every available resource to deliver meaningful instruction and to
never deny doing anything that would keep their students from plagiarizing.

To help prevent

plagiarism, Martin (2005) suggests teachers have policies for plagiarism with consequences that
are communicated to their students so they will be aware of what will happen if they plagiarize,
thereby making it seem a more unappealing option. In the pilot study, all of the teachers
assigned research projects but none of them used a plagiarism policy. However, research by
McCabe & Trevino (1996) indicates whether a student cheats is not dependent on a policy, but
largely on the state of their value systems before a student even enters the classroom. Thomas
(2004) concluded a moral character formed during the primary years is necessary to inhibit a
student from plagiarizing later on.
Now I want to draw on what is known in the related literature about plagiarism and how
to avoid it in the classroom, and expand on what the pilot study revealed about the importance of
the teacher in controlling plagiarism. The current study will research closely the perspectives
and practices of the teachers who have the most exposure to plagiarism in any public school;
high school senior English teachers. Based on the results of the pilot and writing goals for
English 12 students in West Virginia (see Appendix L), I decided to include as my participants
all of the English 12 teachers in the same county where the pilot was performed.
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Chapter 3
Method
Research Design Rationale

The design of this study was a multiple case study consisting of all of the 12th grade
English teachers, including regular and advanced placement (AP) English teachers, in one West
Virginia county school system. The study utilized qualitative inquiry methods including
participant interviews and document analysis. Demographic information was also used to
support conclusions made in this study. Purposeful sampling was used to select one county
school system in order to gain a deeper understanding of how high school English teachers in a
single county school system address plagiarism in their classrooms.
Due to the more complex characteristics innate in any form of academic dishonesty, the
best methods to study the academic phenomenon of plagiarism are qualitative. The dynamics of
getting a close look at how educators in a county school system perceive plagiarism and of
describing the ways that they address this problem, is too multifaceted to be adequately
expressed utilizing quantitative means. Cronbach (1975) contended that statistical research
cannot account for the numerous effects of interactions that arise in social settings.
As I reflect on my experience as a high school teacher, I deem public schools as social
settings with peer groups and sub peer groups in close proximity producing an oasis of diverse
relationships. The fruit of these relationships and how they affect the actions of all the
participants in this study, when dealing with plagiarism would best be researched using
observational methods of qualitative inquiry. Hoepfl (1997) acknowledges that “qualitative
inquiry accepts the complex and dynamic quality of the social world” (p. 2).
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Even using qualitative methods a researcher cannot ignore the tertiary effects of social
transactions and relationships on data collected from research participants about a societal
problem. Studying plagiarism requires that we consider the effects of the values and opinions of
others in the plagiarist’s circle, such as colleagues or fellow students, regarding plagiarism and
the effects of these peer perceptions on the frequency and acceptance of committed acts.
Merriam (1990) contends that “all research should take account…the relevant forces
outside the unit being studied” (p. 2). In a qualitative study by Ashworth and Bannister (1997),
the authors discovered feelings of “peer loyalty” when students were reluctant to turn other
students in for cheating because the students felt overall that everyone has their own reasons for
doing it.

The same authors found that a “fellow feeling” existed among the students when an

interviewee admitted he had committed a serious offense by actually stealing an assignment from
another student, but made sure to include that when he did take the assignment, it was from
someone he did not know. In another study concerning peer loyalty, a student participant
admitted to stealing an assignment from an anonymous student and also said, “Yeah, I wouldn’t
want to cheat using a friend’s work without their consent, I think I might feel bad about doing
that” (p. 195). The same researchers also concluded that students perceive the highest assault that
could occur between them is one that causes problems for or hurts another student, including the
problems that occur when students cheat. Ashworth and Bannister (1997) described further
confirmation of “peer loyalty” when cheating among students by finding that cheating on exams
was perceived by some students as “betrayal of the others present” (p. 197).
Peer observations and opinions also matter among teachers as well as students. In a
qualitative study of one university faculty’s perceptions of undergraduate academic dishonesty,
Saddlemire (2005) found that “faculty socialization plays a large role in the faculty
understanding of, and response to, issues related to academic dishonesty” (p. iii).
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Case Study
According to Yin (2003), “case studies are the preferred strategy when “how” or “why”
questions are being posed, when the investigator has little control over events, and when the
focus is on a contemporary phenomenon within some real-life context” (p. 1). The focus of the
research in this study was to find out how 12th grade English teachers in one county school
system address plagiarism. The results of studying how teachers in one county school system
address the intricacies of plagiarism can be insightful, as well as extremely helpful for every
educator and administrator in that school district and others that may be affected by plagiarism in
the classroom or by disciplining students who plagiarize.
I selected to perform a case study using qualitative research methods that were designed
to allow for much more depth into the context of plagiarism than the narrow reporting of a
statistical result. Qualitative methods allowed for the descriptions of real situations occurring in
one county’s high schools involving this popular breach of academic morals. When studying
shared social behaviors, like cheating and plagiarism, the discussion thrives by way of insight
when revealing the individual perceptions of the different participants. Merriam (1990) says
research that includes the beliefs, insights and viewpoints of study participants makes the best
contribution to the improvement of the educational process. The purported aim of all
educational research is to improve the educational process, with an expected end result of
improved student learning. Qualitative research methods offered the chance to learn about the
teachers’ background and experiences in managing plagiarism in the writing classroom.
Education is a social system, like government, health care, and religion. Although none
function perfectly, Yin (2003) asserts that case study research has been an effective, regular
research strategy in social science paradigms, such as those mentioned, as well as psychology,
social work, political science, and even economics. Yin (2003) demonstrates using the case
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study method, for example, to study the successful economy of a single city as a common and
preferred strategy. To investigate social events or any other complex phenomenon, like
plagiarism, qualitative case study methods, according to Merriam (1990) are appropriate because
the decision to use this type of research “stems from the fact that this design is chosen precisely
because researchers are interested in insight, discovery, and interpretation rather than hypothesis
testing” (p. 10). Merriam (2003) further supports that “case study research, and in particular
qualitative case study, is an ideal design for understanding and interpreting observations of
educational phenomenon” (p. 37). Plagiarism is an educational phenomenon.
Qualitative methods of data collection, like observations, interviews, and document
analysis, provide the opportunity for research participants to elaborate on their opinions by
relating personal experiences to convey the context of their answers to the questions before them
and ultimately putting the researcher in their mindset. Qualitative methods helped to prevent
confining a participant’s response to “circling a number from 1 – 5”, based on their perception of
a single event or item.
By limiting the scope of this study to the teachers in a single county school system, one
might question the soundness of any generalization made from the results. Yet in quantitative
studies, generalizations are made regularly as results are reported. Yin (2003) ascertains that
scientific generalizations are not made from one experiment either, but on “multiple sets of
experiments that have replicated the same phenomenon under different conditions” (p. 10). Yin
claims that the goal for researchers using case studies is to generalize theories using what they
have discovered in their own study, instead of citing statistical frequencies.
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Questions
The research questions guiding this study are:
1. What are secondary English teachers’ perspectives on plagiarism?
2. What are secondary English teachers’ practices on plagiarism?
The primary research focus of this study was how all of the 12th grade English teachers in
one county school system perceive and address the problem of plagiarism in their classrooms.
The data used to answer the research questions guiding this study consisted of responses to
specific questions asked of English teachers during an interview, documents were also submitted
including classroom handouts, and other documents, as well as any classroom, department,
school, or county mandated policies collected during the interviews regarding academic
dishonesty or plagiarism. Demographic statistics from each of the communities where the five
high schools are located was also collected and analyzed to report trends found in the
socioeconomic and academic achievement level of student populations.
Unit of Analysis
Yin (2003) maintains that the researcher’s definition of the chosen unit of analysis in a
case study might be “revisited,” along with other aspects of research design as a “result of
discoveries arising during data collection” (p. 24). A unit of analysis in case study research can
be a single individual, a business organization, a program, an event, or another specific entity.
The unit of analysis for this case study was 12th grade high school English teachers in a single
county school system.
High School English Teachers
The participants for this case study were the 12th grade English teachers, including
teachers of AP 12th grade English classes, in one county school system in central West Virginia.
The recommendations for further research in a study about plagiarism by Ryman (2003)

Plagiarism in High Schools 36
suggested that future researchers of teachers and plagiarism-related issues only study teachers
who are most likely to be faced with plagiarism in their classrooms. It was also found in the
pilot study (Newlon, 2003) that out of all the teachers in one high school who assigned research
projects, senior English teachers were most involved with and had the most exposure to written
research reports requiring reference citations, and plagiarism. In the pilot study most of the high
school science and social studies teachers who assigned research projects had their students use a
variety of alternative style of presentations to display their knowledge about their researched
topic including panel discussions, computerized presentations, and interviews. Therefore,
purposeful sampling was used in this case study to make use of the descriptive efforts of English
teachers who have the most first-hand experience with plagiarism, the topic of this research
study. This case study revealed the stories of eight senior English teachers, and the descriptions
of the classroom documents they use, in order to describe how teachers address, and try to
manage plagiarism in their classrooms. A consideration when defining the participants for this
case study was the degree of accessibility to the participants.
The events and results one experiences when managing instances of academic dishonesty
could not be adequately expressed with a survey. Conversation with teachers who are exposed to
the majority of incidents of plagiarism in a school, by means of an interview, is much better at
capturing a more comprehensive understanding of how this ethical dilemma is managed in
today’s classrooms.
The study involved eight teachers of senior English in the county under study during the
2007-2008 school year. Three of the teacher participants in this study had over 20 years of
teaching experience and three had less than five years experience. Overall, the participants
easily expressed themselves and nearly all have leisure pursuits related to reading, writing,
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literature, performing, and the creative arts. The names of the schools were assigned
pseudonyms.
At Beaumont High School, Laura B. Tyler High School, and Horace Mann High School,
during the 2007-2008 school year there were two teachers that taught senior English, and at Pine
Valley High School and South River High School there was one teacher that taught senior
English. The most rural of all the high schools in the county, Pine Valley and South River High
Schools, do not offer Advanced Placement (AP) English. A total of eight senior English teachers
in the county, including two that were teachers of AP English at Beaumont High School and
Horace Mann High Schools, participated in this study. A letter asking for the teachers’
participation (see Appendix A) briefly explained the relevance and the data collection procedures
used in the study.
Teacher Participant Profiles
April Thompson taught at Beaumont High School and lived in the same community. Her
14 years of teaching experience were spread out among all four grades in the same school. She
had an M.A. in English, two daughters, and she loved to boat along with other fun summertime
activities. As was found common among most of the participants, April’s interests included
reading and writing.
Tracy Queen taught at the same high school, but had only been teaching for two years.
She and her husband were “huge WVU Mountaineer fans.” She was born in a small town with a
rich civil war history about one-half hour away from where she taught. Her experience in the
classroom had been with upper classmen. She had a B. A. in English Education and an M. A. in
Reading. Tracy, not surprisingly also liked to read.
The teachers from Laura B. Tyler High School had even more contrasting amounts of
teaching experience. Roxanne Carr, head of the English department, had almost 30 years
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experience teaching English. She was the most experienced teacher participant in this study.
Roxanne had interests related to artistic performance. Her interest in theatre had led her to begin
directing her school’s plays; she had been doing it for the last several years. She also liked
appearing in radio broadcasts when asked and was reportedly a favorite among the teachers in
her school. Roxanne really stimulated my interest when she revealed she likes to collect
autographs. After she told me this it made me wonder if she might have an autograph of a
famous person I liked.
In contrast with Roxanne, Brooke Hinkle, who also taught English at Laura B. Tyler
High School, joined the three teachers having the least amount of teaching experience in this
study. In spite of her lack of extensive teaching experience, Brooke was very active with the
student body in her school. As Pep Club advisor she had been very effective in motivating the
student body and growing student spirit. She liked to work with pottery.
Carrie Riggs was a veteran-English teacher with 20 years total experience, 13 years at
Horace Mann High School, which served the biggest population of urban students in the county.
Carrie was degreed in English and also had an M. A. in Journalism Education. She taught
advanced placement (AP) English to seniors and was from Wetzel County, a county bordering
the base of the West Virginia northern panhandle. Carrie’s interests are in the performing arts,
music and singing, as well as reading, of course.
One of the more stimulating conversations I had was with Jackie Marshall, an English
teacher with 22 years teaching experience. Jackie was born in Iowa, lived in Wisconsin, and was
now living with her husband, who was a medical doctor in a small city in the county whose
welcome signs read “Community of Choice.” This is the same community where Beaumont
High School, the school having parents with the highest median household income is located.
Jackie also likes reading and swimming and was a Pep Club advisor for 20 years.
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Marsha Callahan was the teacher in the study with the fewest years of experience and
was the only senior English teacher at Pine Valley High School. Marsha likes the performing
and communication arts as she had a B. A. in Secondary Education specializing in English,
Speech and Theatre. She tutors students after school and likes to work out as well. During her
short career she had already taught students from every grade level.
The only male participant, Josh Richards, taught senior English in the most remote high
school from the others and was located in the southern part of the county teaching at South River
High School. He was a coach with a B. S. in Education majoring in Comprehensive
Communication. Josh had taught students at many grade levels, including teaching kindergarten
students how to read. Josh was from Ohio and has similar interests to the other English teachers
in this study. He is interested in music and plays guitar, and gives music lessons. Josh also
writes music with his wife with whom he shares two children, Mason in the 4th grade and
Melissa in the 6th.
High Schools
The high schools in this study were located in central West Virginia and were managed
by a county board of education with a county school superintendent. The high schools located in
the county offered a variety of educational settings from which to study plagiarism, including a
local variety of socioeconomic and racial climates. This county had five high schools that
ranged in population from approximately 350 – 900 students and were located in different
settings in the county.
Beaumont High School
Beaumont High School was the oldest high school in the county, and was located in
Beaumont, a small, affluent city. The median income of the small city is $49,310. This is
proportionately disparate and approximately $22,000 more than the median income of the largest
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city in the West Virginia county (Appendix C). The correlation between higher income and
higher education has generally been known to be a positive one so it is no surprise that in this
small city 37% of the residents age 25 and older had a bachelor's or advanced college degree
(Appendix C).
The socioeconomic status for the community where Beaumont High School is located
was readily known to everyone in the county to be significantly higher than the socioeconomic
status of other communities in the county that are even as little as five miles or less away from
Beaumont High School. According to figures that include the 2006 Career Pathways
Information for 11th and 12 grade students in the county being studied (Appendix C), 80% of the
students that attend Beaumont were enrolled in the Professional Pathway, meaning these students
planned to earn a college degree and gain a career in a professional field. Compare this to
between 48% and 62% of students being enrolled in the Professional Pathway in the remaining
four high schools in this county.
This disparity was further reflected when studying the percentage of the students from
each school who received free and/or reduced lunch. In the 2005-2006 school year only 15% of
the students at Beaumont High School were eligible for lunch assistance in a county where the
percentage of students receiving lunch assistance in all the other high schools ranged from 42%
to 52% (Appendix C).
The racial diversity index for each school in this study was represented as a percentage of
white students out of the total population. The white students at Beaumont High School made up
97% of the total student body. This high school also had the highest student population of all the
high schools included in the study, almost 450 more students than the high school with the least
students (Appendix C).
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Horace Mann High School
Horace Mann High School was the newest school in the county and served the students
living in the urban or downtown area of the largest city in the county. West Virginia
traditionally is less racially diverse and has a much higher population of white residents than the
United States average. According to West Virginia state data from the U. S. Census (2000), 75%
of the United State’s population is white, and 95% of the people living in West Virginia are
white. Of all the high schools, Horace Mann High School, serving the inner-city students,
possessed the highest percentage of racial diversity with only 93% of the students being white
compared to 99% in the least racially diverse school. Horace Mann High School was typical of
most of the other schools in the county with regard to socioeconomic status. A little more than
four out of ten students at this school received either free or reduced lunch (Appendix C).
Laura B. Tyler High School
Laura B. Tyler High School was a school attended by students who lived in two, middle,
working class residential sections of the largest city in the county and those students who lived in
the town’s low-income housing development. The school also served students from several
nearby, small, rural, unincorporated towns. Laura B. Tyler High School had the highest
percentage of students receiving free or reduced lunch in the county (Appendix C). Beaumont
High School had the lowest percentage of students receiving free or reduced lunch, only 15% of
the total student population, and is located only five miles from Laura B. Tyler High School,
where 52% of the students qualified. The racial diversity of students at Laura B. Tyler High
School was comparable to most of the other schools in the county (Appendix C).
Pine Valley High School
Pine Valley High School was located in a rural section of the county. This school had the
second highest student population and was serving students from a nearby small, town and
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outlying rural areas. This school’s students were comparable to most of the other high schools’
students in socioeconomic status as measured by the percentage of students who received free or
reduced lunch, approximately 48%. Pine Valley High School was also the least racially diverse
of all the high schools in this study with 99% of the students being white.
South River High School
South River High School was located in a geographically remote and rural section of the
county approximately 20 minutes south of the other four high schools and possessed the smallest
student population of any high school in the county, approximately 400. The racial diversity of
South River High School was comparable to most of the other schools in the county with two
percent less white students than Pine Valley High School, the least racially diverse high school in
the county. South River High School was the most rurally located school and had the least
number of students that plan to go to college and enter a professional career, 47%, compared to
the students at Beaumont High School, located in an upper-scale area of the county, where 80%
of the student population plans to go to a 4-year college or university (Appendix C).
Context of Teaching
English teachers of high school seniors were chosen to participate in this study primarily
because they have the most exposure to plagiarism related issues due to the required state
curriculum goals regarding research. According to the West Virginia State Department of
Education’s standards, students in senior English classes in the county under study should be
competent in “gathering and using information for research purposes” (West Virginia
Department of Education: http://wvde.state.wv.us/ policies/p2520.1_ne.doc). State standards
also required that students be able to “generate topics and plan approaches to research writing
(e.g., graphic organizers; outlines) using pre-writing strategies,” in order to “produce a
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summative project (e.g., research paper; computerized presentation; web page) using an accepted
format (e.g., MLA, APA).”
Regardless of the format used for expression of a research project, whether it is a
computerized slide presentation, a web page, or a written paper, according to the West Virginia
State goals for senior English, the student is generally required to cite sources for the information
contained in the project that was not created or thought of first by the student. This should
include textual, graphic, audio and video information.
There is also a specific goal that 12th grade English students would address the
integration of “the concept of intellectual property and plagiarism in all media (e.g., media
copyright laws; private/public domain).” These research-related standards, along with the
requirement for students to incorporate knowledge of copyright related issues such as plagiarism
into their writing, made senior English teachers an ideal group to study in order to not only
examine how teachers address plagiarism in their classrooms, but also to gain an understanding
of how teachers embody and communicate principals of good research to graduating high school
students. English teachers instruct students about how to write and also have the major
responsibility of teaching students how to perform credible research by paraphrasing and directly
quoting authors’ work, as well as properly citing sources. Selecting English teachers as teacher
participants is to interview teachers from the most “information rich” discipline.
This study did not include teachers who teach special education English classes to
mentally impaired and self-contained learning disabled students. According to a 30-year veteran
special education teacher and department head teaching at a high school in the county under
study, special education teachers usually do not require their students to complete a research
paper of the caliber that would involve plagiarism. However, smaller reports on magazine
articles are often assigned (Personal Communication, 2005).

Plagiarism in High Schools 44
Researcher
At the time of this study this researcher was a business education and computer teacher in
the county being studied. I had experience dealing with academic dishonesty and had witnessed
the evolution of committed acts of plagiarism. In the past few years I noticed how technology
had increased the incidents of academic dishonesty on assignments in my classroom and
decreased some students’ test scores and overall quality of learning as a result.
At the high school where I had been teaching for the past eight years, at anytime during
the semester, I would have an average of 5-6 students in each section of the computer classes I
taught cheat during the semester using different methods including deleting their classmate’s
name from the document on the screen, key their own name, then print out another copy and turn
it in as their own work. The scope of the types of assignments in which my students cheated was
expansive and ranged from verbatim copying of the answers to the chapter review questions in
the textbook, to hands-on activities, for example where students performed a letter and mailing
label mail merge or created a pie chart from data in a spreadsheet, or filled in a blank worksheet
that I used to gauge student understanding. All kinds of classroom learning activities are
increasingly being plagiarized or cheated, and as a result these activities could be perceived by
the teacher as ineffective in helping students to learn the material well and ultimately pass an
assessment.
The types of errors that I detected that led me to find cheating in my classroom included
student work with identical text including the same unique typing, slang, or grammar errors,
identical formatting errors, or two assignments with the same matching inaccurate and
incomplete sentences that furthermore fail to answer the question that was asked. However, I
realized there have been some instances when one student was totally unaware their work had
been used. Several students in the past had admitted to me they cheated when they saw another
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student’s document on their screen while that student was away from their desk printing, stapling
and turning in their assignment and the cheating student issued the print command on their
neighbor’s computer and then took the printed document and wrote their name on it and turned it
in as their work without the original owner knowing anything about it.
In my experience some students had attempted to hide the likeness of their work to
another student’s by at times changing the font, point size, alignment, margins, or color of the
text. Some students, usually those having been caught twice, had even went to the trouble of
changing a few of the words, but individual human expression in the written word is so unique
that I was still able to find many instances to substantiate cheating had occurred. In my
judgment as a classroom teacher, the students who are involved and knowledgeable about a
cheating situation are all guilty.
I also found it distressing for example when a student cut and pasted text from a news
web site to satisfy the requirements for a small homework assignment that done correctly should
have taken between 15-20 minutes. The students had been assigned to summarize in their own
words a non-fictional news story about a current event for a newsletter they were creating in a
desktop publishing program.
I feel allowing any instances of academic dishonesty in the classroom instills in students
a belief that they can get what they want by being dishonest. Teachers must become sensitive to
student attempts at plagiarism and general academic dishonesty in their particular classroom
setting. Each classroom setting offers its own unique environment for instances of academic
dishonesty to further multiply as students’ efforts evolve to circumvent and manipulate the
situation in the classroom. For example, in a computer class where technology is frequently
used, some student assignments may be periodically graded right from the display on the monitor
to help save paper and other computer lab resources. At other times I have graded a student’s
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document from the screen because there was something I wanted to evaluate that couldn’t be
observed in a printed form, for example integration of multimedia and animation effects. In my
experience, students that want to cheat and suspect that I may want to grade their document from
the monitor display, prepare for this possibility by copying another student’s completed
document to their network folder and then open it up for me on their monitor to grade.
The problem of one student presenting another student’s file on screen as their own can
be remedied by checking the document properties, either through the application or system
software, to reveal who the original author of the file was. Because of my own experiences with
trying to manage academic dishonesty in my classroom over the years, I wholeheartedly agree
with the viewpoint that experience is still the greatest teacher.
The English teachers under examination in this research study provided an opportunity to
access participants who were willing to assist a local colleague in learning how teachers in their
county manage plagiarism. Merriam (1990) depicts the results of a case study as a “rich, thick
description of the phenomenon under study” (p. 11). I want to open up the world of plagiarism
in high schools to the reader through a “rich, thick” description of the learning settings, the
reactions, experiences, and opinions of the teachers in this study directly responsible for teaching
about and detecting plagiarism in a classroom.
Data Collection
Data were collected during the 2007-2008 school year from the 12th grade English
teachers in one county school system. Qualitative methods, including participant interviews and
document analysis, were used to study the English teachers in this county school system located
in central West Virginia. Using qualitative data, a more comprehensive view of how teachers
manage plagiarism in their classroom emerged. Participants were interviewed to capture the real

Plagiarism in High Schools 47
essence of what they wanted to share about their background and experiences in managing and
treating the problem of plagiarism.
I believe the best qualitative research method to reveal what teachers actually do when
they discover any type of academic dishonesty, including plagiarism, would be natural
observation of the teacher in the classroom setting. Though, due to the sporadic and secretive
nature of plagiarism, it is not something that can be readily observed in a classroom. If it were, it
would be much more controllable and would not present itself as such a widespread problem.
Any themes that emerged as the data were analyzed were contrasted and compared where
possible with results in the related literature
The interviews were planned to take place in the teachers’ own classrooms to ensure ease
of access to documents or artifacts that would help answer the guiding research questions in this
study. Also, speaking to a participant in a familiar location where they are accustomed to being
in a position of authority helps to put them at ease with the interview and audio recording
process.
To maintain consistency during data collection, the teachers were asked the same
interview questions in the same order. The phrasing and order of the questions (see Appendix B)
was planned so the participants would not be under the impression their efforts regarding
plagiarism were being evaluated or critiqued. If this were to have happened, they may have been
hesitant to respond to certain items, as instances of plagiarism may be considered by some to be
a negative reflection on the teacher’s ability to teach students how to properly write about
research and cite different kinds of sources, as well as paraphrase and summarize text.
Therefore, the wording and sequencing of the questions was done carefully so the participants
would not feel they were being judged.
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The questions were designed so that data would be collected to answer the research
questions for this study. Interviews were intended to last 45 minutes, but it was understood they
may run longer due to lengthy interview responses. The interview data were tape-recorded then
transcribed. Several of the participants were interviewed during the school day in the afternoon
and others were interviewed immediately after the school day. However, it was realized that
participation would most likely be improved if data collection occurred during the teacher’s
working day. Participants had the opportunity to request their interviews be made less intrusive
by dividing them into two sessions, although all participants decided to finish the interview in
one conversation.
Specific steps were taken to ensure anonymity to the county school system, the high
schools and the English teachers who participated in this study. The high schools and each
teacher participant were assigned a fictitious name. Any reference to a specific school in the
interview transcripts was replaced with the school’s alias name used for this research. In
reporting the data from the interviews, brackets [ ] were used around the [replaced] text.
Data Source, Collection and Analysis Procedure by Research Question
This study employed two different observational research methods to collect data, as well
as government demographic data from the communities and schools in order to support
triangulation. Data were gathered using participant interviews and the collection of classroom
documents. The data collected from the teachers were analyzed and the results from both data
sources and the demographic data were used to answer the same two research questions, as well
as find trends among the data while considering the socioeconomic characteristics of the schools
and the communities where the schools are located. To help ensure triangulation I began to
analyze the data by reading each interview transcription and submitted classroom document in its
entirety. This process allowed the “research findings to emerge from the frequent, dominant, and
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significant themes inherent in the raw data” (Thomas, 2003, p. 2). The notes were “cooked” as I
read and re-read the data and recorded any themes, patterns or other perceived relevancy of the
data in the margins of the eight transcribed interviews and the collected classroom documents.
Then I employed an efficient, familiar method that however lacked a specific label, but was
revealed in the same article by Thomas (2003) that involved the use of the table feature in a
popular word processing program to organize meaningful categories and sub-categories based on
the research questions in this study. Using this method I then coded relevant data by copying
and pasting, and organizing it into the appropriate category in the table structure.
Then after coding the transcript and classroom document data, I analyzed all of the data
collected to identify if any relationship was found between the contents of the classroom
documents and what statements the teachers made during the interviews that revealed how they
view plagiarism and what they do in their classrooms to curtail it. Any themes that emerged as
the data were analyzed were contrasted and compared where possible with the results in the
related literature
Research Question 1
“What are secondary English teachers’ perspectives on plagiarism?” During data
collection, participants were asked several questions that helped to reveal how they viewed
plagiarism. The teacher participants were asked if they felt acts of plagiarism were common in
their school (see Appendix B, Question 6). The teachers’ perceptions about the frequency of acts
of plagiarism in their school may have an affect on how assertive their efforts are in managing it.
I anticipated that some, if not most of the senior English teachers in this county would say
plagiarism is a common occurrence at their school. Plagiarism is widespread and according to an
experienced academic dishonesty researcher, D. L. McCabe, there is no “solid data” to support a
variation in the frequency of acts of plagiarism in high schools that are different in size, student
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characteristics, how rural the school is, or the school’s academic environment (Donald McCabe,
Personal Communication, 2005).
Although according to McCabe there were not any obvious characteristics of schools
whose students plagiarize more than others, I felt there may be more obvious characteristics of
teachers whose students plagiarize less than others. Researchers have determined that teachers
are able to change student behavior that can raise or lower instances of cheating in the classroom
(Biernacki, 2004). Teachers that are effective in managing cheating are more willing to modify
what they do in their classroom again and again in an effort to control the problem.
Teachers were asked how they make decisions about consequences for plagiarism in their
classes (see Appendix B, Question 3). In answering the question they also revealed how serious
they considered different instances of plagiarism to be. The participants described different acts
of plagiarism that appeared on Table 1 which included three possible motives for plagiarism and
labels specific student actions that constitute plagiarism as stemming from one of the three
motives.
This study asked the participants to reveal what they say to their students about
plagiarism, including how often plagiarism was mentioned in their classroom (see Appendix B,
Question 8). The data collected were relevant to answering both of this study’s research
questions. Data collected regarding the matter and frequency with which a teacher addresses
plagiarism in their classroom were helpful not only in revealing the participant’s perception of
the seriousness of the problem, but also in describing what senior English teachers’ practices
were in the classroom concerning plagiarism.
The teachers’ perceptions of plagiarism may have been affected by what they see as the
students’ primary motive for plagiarizing and whether they feel the students’ motive justifies the
act itself. To more clearly determine what teachers think students primary motives are for
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plagiarizing, the participants were asked why they think students plagiarize (see Appendix B,
Question 7). In the pilot study (Newlon, 2003) the majority of the teachers felt that students
commit plagiarism because they are “lazy and representing the ideas and opinions of others as
their own is easier to do than learning to paraphrase, quote, and cite resources” (p. 2). Any
trends discovered in the data describing why the teachers at different schools feel their students
plagiarize were compared with the socioeconomic data for each community and school.
During data collection, the participants described experiences they have had over their
career with plagiarism in their English classroom (see Appendix B, Question 2). Inside the
descriptions of their experiences was introspection, belief, opinion, and judgment concerning
plagiarism that helped to shape the image of how senior English teachers perceive this type of
academic dishonesty and their role in controlling it.
Research Question 2
“What are secondary English teachers’ practices on plagiarism?” The data to reveal the
various practices English teachers employ in the classroom to manage plagiarism came from
teacher interviews and an analysis of the documents they use in their classroom when teaching
their students about research and writing, and plagiarism. The documents collected included
handouts used in the instruction of specific research and writing behaviors: paraphrasing, citing
sources, and direct quotation, discussed in Chapter 2 that help students to avoid plagiarism by
learning to do it the right way. Other documents collected were plagiarism policies used by the
participants to discourage students from committing plagiarism by letting them know what the
consequences are if they do. The contents of the classroom documents submitted by the
participants were relevant in describing the teachers’ practices to address plagiarism in their
classroom as well as supporting what the teachers reported their practices were in the interview
regarding plagiarism.
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Participants were asked to describe their experiences with plagiarism, as well as any
academic dishonesty policies that were enforced (see Appendix, B, Question 2). The data
collected to answer this question helped to shape a more accurate image of how the participants
define plagiarism, as well as how they react when they find plagiarism. Data collected included
copies of classroom plagiarism policies submitted by the teachers, as well as interview data
about enforced, and un-enforced classroom, school and county plagiarism policies. This
document information when analyzed along with the interview data concerning plagiarism
policies provided a good description of the use or non-use of a policy on plagiarism.
People tend to define what can be vague terms by using their own experiences and
perceptions of events that are related to the term(s) being defined. Thus a classroom academic
dishonesty or plagiarism policy created by the teacher may reflect for example as a definition of
plagiarism, the types of plagiarism they have experienced in their own classroom. If no outside
influence exists to expand the teacher’s definition of plagiarism, any classroom policy used may
likely be updated and changed only when the teacher encounters a new caveat of plagiarism they
must deal with, making the policy inherently reactive instead of proactive.
To help further describe what teachers’ practices are on the topic of plagiarism the
participants were asked what they did to teach their students how to properly prepare written
research reports (see Appendix B, Question 5). The classroom documents submitted included
instructional handouts with citation format for a variety of sources, information on paraphrasing,
summarizing, and quoting published material, definitions of plagiarism, and research assignment
handouts that include methods designed to reduce plagiarism, i.e. requiring works in progress
and rough drafts. Research by McMurtry (2001) reinforces the use of works in progress in the
writing process to helping teachers detect and reduce instances of plagiarism.
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The analysis and interpretation of the classroom handouts and other documents submitted
by the teachers assisted with triangulating the interview data and provided further evidence of
whether the students received instruction in being to able to perform research writing behaviors
such as paraphrasing, directly quoting sources, and citing sources correctly.
Knowledge in properly preparing a research paper empowers students and helps them to
overcome the urge to plagiarize. Therefore, by studying teachers’ efforts in the classroom to
teach their students how to do credible research, I was better able to describe overall how
assertive the teachers were when attempting to reduce instances of plagiarism in their
classrooms.
All the participants in this study were 12th grade English teachers and all had the same
state content standards and objectives for their classes. The participants having common course
goals helped when analyzing the effectiveness of each participant’s efforts. To study what
practices teachers use to try to reduce instances of plagiarism they were asked to describe a
research assignment they had given and the expectations they had for their students (see
Appendix B, Question 4). Much of the available research on plagiarism in high schools includes
the following summarized list of effective strategies teachers can use when assigning research
projects to help prevent students from committing plagiarism: 1. Assign diverse research topics,
2. Become aware of available online resources for research topics, 3. Collect early samples of
student writing, 4. Require early rough drafts or outlines of research papers to be turned in, 5.
Require the students to supply copies of original sources.
In my analysis of the research data, I examined what was there, or what I was seeing, and
what wasn’t there, or what I did not see. This analysis also applied to the pilot study (Newlon,
2003), where data were collected from five high school teachers in the county currently under
study and from a variety of content areas. The data in the pilot study were analyzed and
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although all of the teachers required research projects to be done, none of them used a written or
otherwise communicated academic dishonesty or plagiarism policy in their classroom. Also it
was found in the pilot study that the only resulting repercussion to a student that plagiarized was
a grade cut.
In the current study, the participants were all of the 12th grade English teachers in five
high schools in one county school system. The participants were asked if there was any kind of
academic dishonesty or plagiarism policy in effect during the times when they discovered
plagiarism in their classrooms (see Appendix B, Question 2). The interview and document data
related to the use or non–use of any academic dishonesty or plagiarism policy were analyzed to
identify emergent themes among the participants’ responses. Knowing whether the teachers use
a policy to in essence create a classroom directive about what plagiarism is and isn’t in their
classroom helped to reveal what practices the high school English teachers implemented to
prevent plagiarism.
To research what the participants’ efforts were to find plagiarism in their students’ work,
the teachers were asked to describe their experiences when they found a student had plagiarized
and how they detected it (see Appendix B, Question 2). The teachers were asked to include in
their description of the incidents precisely what their students did that constituted plagiarism and
what they did about it as a result. The specific acts of student plagiarism the teachers described
in this study were included in the categories included in Table 1 that identify the range of
intentional plagiarism from “possibly accidental” acts of plagiarism to “deliberate” acts of
plagiarism.
To describe the teachers’ practices to manage plagiarism and other forms of academic
dishonesty, the participants were asked to explain any changes they had made over the years in
their classrooms or how they do things in an effort to reduce the instances of any academic
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dishonesty in their classrooms (see Appendix B, Question 9). For example, in the pilot study
(Newlon, 2003) some of the teachers required their students to turn in photocopies or printouts of
sources cited in their research projects. I anticipated the data describing teachers’ efforts to
reduce academic dishonesty in their classrooms to likely consist of a myriad of responses formed
from each teacher’s personal experiences and struggles with managing this academic
phenomenon over the years in their English classroom. In Chapter 4 the results are discussed.
When the teachers described their experiences with plagiarism in their classrooms, they
were asked how they found it (see Appendix B, Question 2). The results also indicated the
degree of technology integration in the plagiarism detection methods used by high school
teachers outlined in Table 2.
The participants were asked how many years of teaching experience they had (see
Appendix B, Question 1). Although teachers’ perceptions of academic dishonesty may be
affected by the attitudes of their peers and their administrators, a study by Pincus & Schmelkin
(2003), found that the length of a teacher’s career did not affect the teacher’s perceptions of
plagiarism. The levels of years of English teaching experience of the participants in this study
were fairly evenly distributed. Approximately one-third had more than 20 years teaching
experience, and one-third of the participants in this study had less than five years total teaching
experience (see Table 5). The data were analyzed for patterns among responses from teachers
with more and less teaching experience. I expected to find some similarity in the participants’
responses among those who had more teaching experience when describing how they addressed
plagiarism in their classrooms.
During data analysis, I studied the data for any evidence of practices the teachers have on
plagiarism, specifically the efforts the teachers put forth to re-teach, or remediate the skills the
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student who plagiarized will need in order to be able to revise and correct their own research
paper thereby improving their ability to correctly write about research.
In the pilot study (Newlon, 2003) not all of the teachers were English teachers and it
seemed the attention given by the teachers was on the punishment that was to be rendered rather
than on trying to find out why it happened. In the pilot only one participant reported giving the
student accused of plagiarism a chance to revise their research paper and do it the right way. In
related research on plagiarism (Wilhoit, 1994), teachers were advised to teach students how to do
credible research to avoid committing plagiarism, instead of concentrating on making sure
students know what the consequences are if they do.
In analyzing the data for this study I read and re-read the interview transcripts and
classroom documents. As I read the data, sub-topics of discussion associated to teachers’
perspectives and practices emerged. Then I copied and pasted relevant quotes from the
interview data into categories in tables based on the sub-topics that had emerged. The relevant
data in the documents collected were also coded for the same categories. The table categories
were revised as I continued to study the data for relevancy to the research questions. During
analysis I compared what each of the participants said about their perspectives concerning
plagiarism. Accordingly, I also compared what each of the participants did in their classrooms
when they addressed plagiarism. I looked for trends or themes in what the participants said and
what they did. I also studied the data for what the participants said that was in contrast to their
peers and obvious from the rest.
Also during data analysis I studied the interview transcripts and classroom documents
submitted for things that were missing, as well as things I expected to find. For example, I
expected the data to include evidence that a majority of the participants used some form of
academic dishonesty policy in their classroom, or one created by the school or county to reduce
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instances of plagiarism (see Appendix B, Question 2). The results were compared to the
demographic statistics for each of the different schools in this study to recognize trends in the
data. In the pilot study for this research (Newlon, 2003), it was of note that even though most of
the teachers in the study were not English teachers, none of the participants that assigned
research projects in the entire school used a policy to try to control plagiarism in their
classrooms.
When reacting to acts of plagiarism in a school, codes of ethics and other conduct
policies are usually only as effective as the person or persons responsible for enforcing them.
The participants were probed during their interviews about their perspectives and practices on
the involvement of their school administration into reprimanding instances of plagiarism in their
classrooms (see Appendix B, Question 2). The perceived pressure from a school or county
administrator’s actions in the face of plagiarism could influence what action the teacher takes
when they encounter instances of plagiarism in their classrooms. In a study by Sutherland-Smith
(2005), teachers did not inform their school’s administration because of the bureaucratic nature
of reporting plagiarism at their school. One participant in the same study, a veteran English
teacher, told a fellow-faculty member her advice was not to report any instances of plagiarism to
the school’s administration because the trouble and time involved with reporting it was not worth
the effort.
Participants were asked how they made decisions about consequences for plagiarism in
their classroom (see Appendix B, Question 3). In describing how they made decisions about
consequences for plagiarism, the participants revealed if they considered some forms of
plagiarism to be more or less intentional, and how they accounted for the differences when
disciplining their students. Teachers revealed their perceptions of the intention of different acts
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of plagiarism. Their responses were compared to Figure 1 which uses a continuum to identify
various acts constituting plagiarism as being more or less intentional.
In a study by McMurtry (2001), 95 percent of the students in the over 3,000 sample
population admitted they had cheated, but were never caught. With that many students getting
away with it, this may indicate that teachers in all disciplines may at times excuse, or treat
differently certain instances of academic dishonesty, including plagiarism. Data were collected
that reveals some of the reasons teachers might excuse, or not treat as severely specific instances
of plagiarism in their classroom (see Appendix B, Question 3). A teacher might excuse
somewhat an instance of plagiarism when they feel what their student had done was a more
innocent or accidental mistake, for example citing the source, but not paraphrasing well enough.
Assumptions and Limitations
According to academic dishonesty expert, Donald McCabe, there are no prominent
contextual characteristics of schools that appear to affect incidents of academic dishonesty in a
school (Donald McCabe, personal communication, September 27, 2005). Since there is nothing
prominent about a school that makes its students more or less likely to commit plagiarism, and
there are no characteristics of the high schools in this study that are considered to be
exceptionally distinctive or particularly extraordinary, this study assumed the five high schools
represented in this study were typical, or at least generally representative of other high schools in
West Virginia.
Additionally, there has been much research on student cheating. However, most of the
available studies on plagiarism have been limited to a single campus. Although this study
included data collected from five high schools, an inherent limitation was that the unit of analysis
was one county school system. Much could be learned about commonalities among instances of
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plagiarism and trends in cheating if studies were to encompass larger, more random student
populations.
Also limiting the scope of participants in this study was that many college bound high
school seniors in the county took advantage of dual credit college math and English classes that
allowed them to leave their home high school, usually in the afternoon to take classes at a local
community college where the college credit earned was also accepted by their high school as
credit for the student’s required high school English credit. So, another factor that limited the
results of this study was that the college English teachers who taught these students were not
included in this study. An example of an incident involving plagiarism with a student taking
dual-credit English class was illustrated earlier in this writing when I recounted an experience at
the school where I teach when a past student body president was caught when he submitted a
research paper he bought online to his college teacher who was familiar with the document
because it has been turned in to her before by previous students. Not including the college
English teachers of these usually busy high school English students as participants in this study
was a limitation of this study given their certain experience with perhaps even more deliberate
forms of plagiarism.
An inherent constraint in this type of study given the data collection methods used,
interviews and document analysis, was that although these collection methods were able to
record the participants’ answers to questions about their perceptions and practices concerning
plagiarism in their classroom, and the methods facilitated the collection of classroom documents,
the methods used in this study were limited in that they were only able to gather what the
teachers reported to me in an interview and submitted to me on paper. Direct observation was
not used; therefore, I was not able to verify what the teachers actually did in the classroom to
prevent or detect plagiarism, or what they actually did when they found it.
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Additionally, another limitation inherent in the collection of documents was that the data
required to answer the interview and research questions were not found in any certain or
organized manner in the documents, if at all at times due to the random ways in which the
documents were developed or chosen.
Research Methodology Summary
The research methodology of this qualitative study of how English teachers in one school
district address plagiarism is summarized in a logical manner in Table 4. The table presents the
research questions that guided this study and identifies the data sources and methods used to
collect the data necessary to answer the research questions. The researcher’s description of what
the data looked like is also presented.
Table 4
Study’s Inquiry, Participants, Methods, and Expected Results
Research

Collection

question

Data source

procedure

Results

What are secondary

Interview Questions 2,

Teacher

An array of personal opinions and

English teachers’

3, 6, 7, 8, and 10, and

Interviews,

perceptions based on experiences

perspectives on

classroom-related

Analysis of

managing plagiarism. Individual

plagiarism?

documents.

Documents,

teacher accounts describing their

and Demo-

current situation with plagiarism that

graphic Data

reveal varying philosophies, insight,

RQ1

and expertise.
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RQ2
What are secondary

Interview Questions 2,

Teacher

Individual common and customized

English teachers’

3, 4, 5, 8, 9, and 10,

Interviews,

efforts encompassing a mixture of

practices on

and classroom-related

Analysis of

instinctual, procedural, and

plagiarism?

handouts.

Documents,

technological ways that attempt to

and Demo-

reduce the instances of plagiarism in

graphic Data

English research papers, as well as
improve the detection of plagiarism.
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Chapter 4
Findings
Introduction
So who wants to do research for their own assignment, when you can be ‘IMing’, listening to music, playing a game and
cutting and pasting a paper all at the same time. April Thompson

The purpose of this study was to reveal how high school English teachers perceive
plagiarism and what they do to address it in their classrooms. The guiding research questions in
this study were: (1) What are secondary English teachers’ perspectives about plagiarism? and (2)
What are secondary English teachers’ practices on plagiarism?
The participants included every full time English teacher teaching senior English in all of
the five high schools in the same county located in northern West Virginia during the 2007-2008
school year. In this study, the eight participants’ amount of teaching experience varied (see
Table 5) with three teachers having 20 or more years English teaching experience, two teachers
having 10 or more years experience, and three having 5 or less.
Socioeconomic demographics at the five schools varied greatly in some areas, and to
some extent in others (see Appendix C), and were included for study in this research. The
statistics about the communities and schools included in the data for this research included the
median household income of the community in the school’s attendance area, the number of
students in each school that were planning to go on to a four-year college or university, the
number of students receiving free or reduced lunch, the percentage of white students enrolled,
and the attained level of education for adults 25 and over living in the attendance area.
I will initially report the findings of this research describing each teacher as a separate
case. Each participant and setting in this study was unique and the discussion of each case will
include samples of the relevant demographic information from the community and school, as
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well as samples of interview and document data collected from the participants. The data
collected will be organized to answer the research questions in this study by helping the reader to
form a description of the participants’ viewpoints and practices when managing plagiarism in
their classroom. Each case by case analysis will also include a description of the participant, the
setting, and the general interview experience so the essence and context of how plagiarism is
addressed in high schools will be well communicated.
After describing each case, I will present a cross case analysis of the relevant data
collected that will report what was found, and was not found, as well as trends found across the
data. Categories and sub-categories were used to organize the relevant data needed to answer
this study’s research questions by describing the participants’ perceptions (RQ1) about topics
like why teachers feel students plagiarize, and their views on involving administration, as well as
their opinions on the relationship between plagiarism, morals and ethics, and perceptions they
have of the effects of this multi-faceted phenomenon on learning in their classrooms.
The data will also describe the participants’ efforts and practices (RQ2) concerning the
teaching of research and writing, and the detection, prevention, and consequences of plagiarism
in the secondary English classroom. The relevance and relationship of the findings to the related
literature about plagiarism will also be discussed.
Case by Case Data Analysis
Eight teacher participants were interviewed and asked ten open-ended questions. All but
two of the interviews were held in the teachers’ classrooms and each interview lasted between 35
and 90 minutes. During data collection, classroom documents used by the English teachers in
their instruction of research and writing, and plagiarism were also collected from all but one
teacher. This research attained triangulation by using multiple data sources through the use and
comparison of demographic data for the schools and communities, transcripts from teacher
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interviews, and a collection of classroom documents used by the teachers to teach their students
about research, writing, as well as how not to commit plagiarism, and what would happen if they
did. I will describe each case and individual findings to provide a better understanding of the
context of the teacher’s role regarding plagiarism in today’s high school classrooms.
Carrie Riggs
Carrie Riggs was the first participant to be interviewed for this study. Carrie taught AP
English, Mass Communications, and Journalism at Horace Mann High School. Horace Mann
was built in 1995 to house some 1,200 students and had one of the biggest and most racially
diverse student populations in the county. Although students going to Horace Mann lived inside
the city limits, the school was situated outside the downtown area and located off a popular route
in the county. On my way to speak to Carrie, as I was turning right, off of this route onto the
road solely built for the school, I noticed the school was actually built in a very remote location
at the end of a two-lane windy road that completely isolated it from the view of the main road
and passersby.
She wanted to meet with me in a conference room located to the side of their tidy and
large, but quiet school office, offering an obvious and stark contrast to my own school’s small,
cluttered, and often hectic headquarters. The conference room was warmly heated, and offered
fewer interferences, but it did not offer me the opportunity to comprehend the environment in
which Carrie taught her students, or her classroom’s reflection of her personality.
Carrie was extremely articulate and had amassed 20 years of language arts teaching
experience. Based on her personal descriptions, she appeared to be technologically savvy and
familiar with the online resources her students had available to them. Although Carrie did not
submit any documents that described the assignments she gave to her students, she did assign her
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students a research project and she stressed the need she felt to increase her students’ interest by
ensuring they engage in diverse research and writing experiences.
Carrie asserted, “I still think the fact that people are giving assignments like look this up
in an encyclopedia and do a report on it is a culprit.” She realized that to simply assign students
especially general research topics, i.e., an historic event or person, not only stifles the students’
ability to arrive at meaningful, insightful conclusions about a topic that is enlightening to them,
but it also makes the ease of cut and paste plagiarism more appealing. Research on plagiarism
supports creating diverse research topics that allow the student to build a personal connection
with the topic (McMurtry, 2001) A study by Renard (1999/2000) also concluded that assigning
creative research topics enables students to engage in higher-order thinking, and therefore
reduces the likelihood of plagiarism.
Carrie was heavily involved in her school’s media production and served as the advisor
for her school’s monthly newsletter, as well as literary publications that showcased student work,
and the school’s yearbook. She conveyed confidence when speaking about the abilities of her
AP English students regarding plagiarism and technology when she described one student
saying, “I have an AP student here who, I forget what the article was on, somebody that he had
researched and there was nothing on Wikipedia about him, so [my student] presented the
information to Wikipedia and they accepted it.”
She gave her students a broad background from which to learn about plagiarism by
talking to them about it frequently and by giving them a spiral bound collection of approximately
30 handouts that began with a plagiarism/academic integrity pre-test. The collection was
impressive and among many other topics included a definition of plagiarism and examples of
intentional and un-intentional plagiarism. The first half of the pages in the collection she gave
her students was strictly instructional in nature about how to report and cite research, including
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paraphrasing, quoting, and deciding if something is common knowledge or not. Carrie included
in her handout the consequences of committing plagiarism in her class, as well as a glossary of
terms and exercises to engage the students to learn. About two-thirds of the documents were
downloaded from various university English lab websites.
Carrie’s efforts to inform her students about plagiarism, and how she would deal with it
were clear. Her description to me of the discussions she has with her students was assertive and
related what she says to her students about plagiarism.
In my classroom, I really think I tell them that we can talk about and write about
everything. It’s just the manner in which we approach it. And where we get our
information and how we document that. That we have to attribute everything we
say to someone. You, you know somebody has to be responsible for that
material. And if you wrote it, please put your name on it, if you got it somewhere
else, we have to know who said that. Because it’s not yours, although it’s free for
you to use, but you can’t say you own it. Someone else owns it.
She was firm in her opinion of plagiarism. She taught AP English students and did not
feel there were many instances of plagiarism in her classroom. Consequently, she also felt that
outside of a grade cut, students who plagiarized should not be disciplined. She claimed
These things I can handle myself, because for me it’s not a matter of discipline,
it’s a matter of teaching what they did incorrectly and how we can do better next
time. . . . I think for me to have them suspended or tell their parents, that’s just not
an effective use of my time teaching.
Carrie taught advanced placement students, instead of regular education students, at the
most urban school in the county. Her expectations for her students were high and from what she
said her students meet them.
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Marsha Callahan
In contrast to Carrie Riggs, Marsha Callahan taught regular and special education
students in the same classroom and felt many of her students plagiarized and did so without
much concern for propriety. Also in contrast to Carrie Riggs’ situation, Marsha taught at the
least racially diverse high school in the county, Pine Valley High School where 99% of the
students are white (Appendix C), and the nearest incorporated town is 15 minutes away.
As I passed through several small communities driving to Marsha’s school, I was
reminded how rurally the school is located. When I walked into her classroom, it appeared
sufficiently organized for a small room, but almost cramped with 39 desks. The posters her
students had made hung on the walls in the small room leaving little available wall space.
Marsha acknowledged she liked the high school, the staff, and her students, where she has taught
English at every grade level for two years. However, she felt that her students’ behavior, how
the majority of them act, was different than most students in other schools in the county.
When Marsha tells a student at Pine Valley High School who has plagiarized that she is
going to call their parents, the reply is indifferent and the students tell her to go ahead and call
their parents because, according to Marsha, the majority of her students feel their parents do not
care. She believed this was a direct result of what she felt was a lack of parent involvement in
the school’s attendance area and she felt this was causing many of her students to be lazy and
apathetic. So much so, that she claimed, “I could write a research paper for some kids and they
wouldn’t even get up and bring it to my desk. It’s that bad. They just do not care.” Marsha’s
perception was that her school was in a “different world over here,” and that her students were
that different from other students. After analyzing the data for each participant in this study, I
realized Marsha’s perception that her students are uniquely apathetic may be somewhat narrowed

Plagiarism in High Schools 68
because Marsha had only been out of college for five years and had done all of her teaching,
including her student teaching at the rural Pine Valley High School.
The only other substantive experience Marsha had in any high school was as a student at
Beaumont High School, the high school in the county where less than one in six students
qualified for free or reduced lunch, compared to where she was teaching at Pine Valley High
School where over half of the students qualified for free or reduced lunch (Appendix C).
In comparing the two schools, it was also interesting that one of the participants in this
study, April Thompson, who taught at Marsha’s alma mater and was her senior English teacher,
revealed that she felt that a very contrasting and different problem existed at Beaumont inside
many of the parent-student relationships at her school. According to April, during her
experience teaching at Beaumont High School there had been a long-standing problem that a
majority of the parents gave their children too much pressure stemming from the parents’ desire
for their children to make good grades for purposes of being awarded scholarships, getting into
reputable universities, and a host of other reasons. According to April, the pressure for high
grades at Beaumont, especially for seniors, influenced them to intentionally plagiarize, “I do see
a lot of parental pressure here, and hearing oh if he doesn’t do well this six weeks, is that going
to keep him from med school 10 years from now, and I’m like No, I don’t think so.”
As a college-bound high school senior attending Beaumont five years earlier and prior to
this research, Marsha Callahan may have felt the same pressure. This achievement attitude
among the students at her alma mater provided a stark contrast for Marsha when she was faced
with the unconcerned attitudes of the seniors in her own English classes at the Pine Valley High
School, and may have caused her to feel as if her students were unlike any other students in the
county, but when compared with the rest of the schools in the county they were actually more
typical.
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However, given Marsha’s description of her efforts to teach her students about
plagiarism, I found her to be competent and conscientious. She recognized the phenomenon of
plagiarism to be a problem and described one way she taught her students how to avoid doing it.
So we did something with the newspaper to practice how to paraphrase correctly.
I gave that side of the class an article and this side of the class an article and they
faced each other. And after they read it, [as a group effort] that side had to tell
this side what they read, and this side had to tell that side and they had to judge if
they knew enough information from what they were saying.
Her teaching materials included an example 15- page research paper complete with
bibliography and margin annotations that identified and explained the thesis statement, in-text
citations, indents, brackets, quotes, paraphrases, and summaries. Marsha also gave her students a
rubric for their research paper so they would know what she expected. The other classroom
documents Marsha used to teach her students about plagiarism included handouts on
paraphrasing, quoting, and examples of what type of entries students must document in a
research paper.
According to the document data, Marsha asked her students to read a 2006 news article
from the New York Times about a novelist that claims cryptomnesia when similar comparisons
are made between the plot and writing of her book and two books by another author that she had
read four or five times each. Marsha’s students examine the article to answer questions about the
plagiarism committed and how it affected both the authors involved. Cryptomnesia as
previously described in Chapter 2, occurs when someone plagiarizes someone else’s words,
thoughts, or ideas, but truly believes it to be their own because they have been exposed to it
before maybe even several times and have now internalized it and sub consciously take it for
their own. People who claim this defense for plagiarism as the reason they plagiarize usually see
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this as an unintentional form of plagiarism. Marsha wasn’t the only teacher to mention
cryptomnesia, as well as identify it as an unintentional form of plagiarism.
Josh Richards
Josh was the only male teaching senior English in the county under study during the
2007-2008 school year, therefore, the only male participant in this study. Josh taught at South
River High School, the most distantly located of all the high schools, from the largest city in the
county. The bell to excuse students at the end of the day rang as I was walking through the
parking lot on my way into the school. I observed many students and faculty leaving the school
and noticed that almost all of the students were dressed very casually; more than several had very
visible holes in their jeans. As I observed the students’ appearance, I remembered from the data
that less than half of the students that attended South River High School were planning to
continue their education past high school (Appendix C).
The school’s office was small with a wooden counter and what struck me was a large
round clock with the numbers in a mirror image hanging on the wall. The “three” on the clock
was where the “nine” should have been and so on, and this created an instant brainteaser for me
as well as I’m sure for everyone else who saw it. Meeting Josh was a nice surprise. Although he
held a traditional role for a male in a high school serving as a basketball coach, he was cultured
and kind. My first impression of his manner and appearance quickly reminded me Josh was not
from the area.
His classroom was open and airy, but slightly disheveled. Despite the disorganization, I
found Josh to be a different kind of individual personally and professionally. He was a thirtysomething coach who also gave music lessons and wrote music with his wife. Josh’s diversity
also extended into his teaching career. He had taught in a private Christian school and had other
experience in public schools teaching elementary school children how to read. Josh was
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teaching his first senior English class during the semester the data were collected for this study.
And as of the day we met, it was still early in the spring semester, and he had never assigned a
formal, written research project to seniors. The two documents Josh submitted reflected this as
one was a comprehensive assignment sheet for a career research project requiring varied sources
and works in progress that he used in a past tenth grade English class he had taught. However,
the other was labeled English 12 and was a student handout explaining an online periodicals unit
consisting of several online research activities designed to improve the students’ web searching
skills, and teach them to paraphrase, to develop their skills of inquiry, and to develop a written
stated opinion.
Although Josh had ten years teaching experience, most of it was teaching younger
children. Therefore, his experience managing plagiarism in a high school classroom was very
limited. I reason that to be the major factor in why his interview was the shortest one in this
study, lasting only 35 minutes. At the end of our conversation, Josh made a comment that
conveyed to me he may have been feeling some pressure before our interview due to the topic
we would be discussing. Afterward, I was glad when he told me he felt our interview had been
easy.
Even with Josh’s lack of experience teaching senior English, he had a definite opinion of
plagiarism and its effect on student learning when he told me what he had said to students in his
sophomore English class about plagiarism.
I stressed that I’m more interested in what they know and what they can
communicate and not so much on their technology skill of copying and pasting.
So I want an accurate idea of what they know and think. Sometimes I will just
use questions. We had a project; it was more of an oral presentation, but to find
out if they really knew anything I just asked questions. So, [I will] just set the
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tone early that I want to know what they know and I will be asking questions.
And I’m familiar with your writing so I’m looking to see if you’re writing in your
style, just like you talk.
Many of the participants in this study mentioned using the writing process to teach
students how to complete a research project. The writing process, as defined by the MIT Online
Writing and Communication Center Website (The Writing Process, 2008), is a process that
involves at least four distinct steps: prewriting, drafting, revising, and editing. Even though Josh
did not use the words “writing process” in our conversation as most other participants had, he did
give evidence that revision is part of the process he uses to teach research and writing when he
said, “The [students] who were a little bit too close to the original, maybe they tried to change
one word in the sentence and called that paraphrasing. I just wrote a note that I noticed and that
they made an attempt, but it wasn’t enough and they had to fix it.”
The handout he had given to sophomores the previous school year that he submitted for
this study also indicated he used the writing process in his classroom. The document indicated
that Josh required his students to submit in successive order, source and note cards, then an
outline, a thesis statement, and finally a rough draft. The document listed the required contents
for the paper, which included among other things a body of 3-5 pages and a conclusion
(Appendix E).
Jackie Marshall
Jackie was the most personally and socially diverse participant I observed during this
study and my discussion with her yielded one of the longest interviews in this study lasting
almost 90 minutes. Jackie was nearing or past retirement age and spoke in a non-threatening, but
matter-of-factly tone. She described herself as largely liberal and spoke of raising her stepsons
who were Quakers. Although she and her stepsons shared different religions, they both held the
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view that people are created equally, regardless of gender, race, or religion. Jackie even more
interestingly, was candid when she spoke of her memberships in the American Civil Liberties
Union and the Catholic Daughters, admitting the irony of the very opposite views of the liberal
union and ultra conservative religious group to which she belonged.
She jokingly called herself “old” and spoke of using PMLA and Chicago citation in
research papers when she was in college, as if mention of these would somehow date her. She
was humble and at times humorous when referring to her age and how it affected what she did in
her classroom.
I am an old lady who went to college in the 60s, and they’re not going to shock
me when they talk about LSD or something like that. Somebody picked up on
Charlie Manson, but I told them you can’t tell me two days from now what your
thesis is cause you don’t know anything about Charlie Manson, and then she [the
student] actually changed her thesis a bit.
Jackie wasn’t from the area and had moved here to be with her husband, a prominent
medical doctor in the community. Because Jackie lacked teaching experience in the county
under study, she claimed she had only gotten the full-time position at Horace Mann, the most
urban and racially diverse school in the county (Appendix C), because no other teacher had
applied or had placed a transfer bid for the position when it became open.
Although Jackie was new to Horace Mann, she had 22 years teaching experience with
11th and 12th grade students. Due to her long career in teaching English and her experience in the
field, she realized the importance of the research and writing process to a high school student’s
success when they are pursuing higher education, as she explains
I am not nearly as concerned with the Earth shattering nature of their work as I am
that when they go to WVU, or West Virginia State, or Arizona that they know
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how to follow a process and take instruction. And [it’s important] they know how
their supposed to cite, and when they’re supposed to cite, and they know what
happens when they fudge on it.
Jackie utilizes her grading methods to insist her students learn how to write about
research. Jackie informed me early on the phone me she would be the one participant to skew
my data. She did just that when she revealed the aggressive move she makes as a senior English
teacher to ensure her students learn research and writing. Jackie does something that not only no
other participant in this study had done, but one I had never contemplated in all my extensive
time thinking and studying about plagiarism. According to Jackie it was very effective to
encouraging her 89 seniors to learn how to do a research paper the right way, whether they
wanted to or not. She did not give them an F on a research project that wasn’t turned in, or failed
to meet her requirements for a passing grade, Jackie simply assigned a course grade of
incomplete. Thereby making it impossible for the student to graduate from high school until
their senior English research paper is turned in and receives at least a passing grade. She upheld
her position and maintained that:
Until they give me acceptable work, they will get an incomplete grade, and
believe me I’m Irish and stubborn, but I’m also generous if they try, if they try.
But they don’t need to know that. . . . If I’m going to go through the trouble of
figuring out if they cheated, then they’re gonna re-work it on my time.
The classroom documents Jackie submitted were very focused on the research
assignment and included a layout for an outline, and a model and instruction sheet for the
preparation of a works cited page, as well as a several page handout containing MLA citation
examples for many types of sources. To explain the research assignment to her seniors, Jackie
gives her students a handwritten handout (Appendix F). In the handout she requires her students
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to write a 3-5 page paper and turn in works in progress, and gives them a format to follow when
doing their source and note cards.
Like Marsha Callahan and other participants in this study, Jackie Marshall also
recognized the existence of cryptomnesia, a defense for plagiarism, as a possible event in the
English classroom when she explained one thing she told her students about plagiarism, “I tell
them some of these topics, if you read it so much, you will think in your mind you know about
it.” I realized during my time with Jackie that her teaching experience had developed her insight
and understanding of the phenomenon of plagiarism.
Jackie spoke quickly and gave me some of the fastest responses I received to any of the
questions I asked when collecting the data for this study. Although she strayed from the topic at
times during our conversation, she was rich with verbal expression and was able to succinctly
summarize for me one of the ways she told her students what was required for a research paper.
She told her students to “Say what you say, back it up, and come to a conclusion.” As a result of
her over 20 years of teaching research and writing to high school juniors and seniors, Jackie had
resolved these things to be the most important tasks to master in research and writing, and she
was able to communicate that to her seniors in one sentence.
Tracy Queen
My interview with Tracy intrigued me mostly because I would be interviewing a
participant teaching in the extremely competitive and highly academically-achieving Beaumont
High School. The high school and middle school in Beaumont has received awards for their
students achieving the highest standardized test scores of all five high schools in the county. The
principals at Beaumont High and Middle schools were again most recently awarded plaques in
recognition of this honor at a county board of education meeting in 2008. The county’s
superintendent of schools noted that Beaumont High School had received this award for the last
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seven years consecutively. That could quite possibly be when the award originated. It is highly
unlikely Beaumont High School will give up that standing anytime soon, as 80% of the students
that go there are planning to attend a 4-year college or university, compared to between a 48%
and 62% college going rate at the four other high schools in the county (Appendix C).
The early spring day I met with Tracy there was a constant rain. I appreciated the
covered walkway that extended from the parking lot to the school, although it did seem a bit
extravagant for a school in West Virginia. However, this high school was in Beaumont, a small,
prosperous community in the eastern part of the county that strongly supported their local
elementary, middle and high school, and the possibility is great that the funds for the covered
walkways came from donors or fundraising activities held in the community.
Beaumont High School although lackluster in color with the walls, floors, and lockers
painted tan, was home to a majority of the county’s brightest and most athletically-talented
students, and was a physical Mecca of school sports memorabilia filling to the rim 18 6-ft trophy
cases that spanned the entire length of both sides of the cafeteria. Very large team pictures lined
the walls above the trophy cases. In the hallway leading to Tracy’s classroom, bulletins boards
were sporadically located and posted statistics and results of the school’s various sports teams,
including track and field.
Tracy greeted me with a firm handshake and a professional manner. She was a younger
teacher who had taught at Beaumont for two years out of her four-year teaching career. I
observed Tracy as she moved confidently through her classroom gathering materials she wanted
to submit for this study. I appreciated her organizational skills as she easily retrieved the
handouts from different storage locations in her room.
During our conversation, Tracy appeared mostly relaxed as she sat at her desk; however
she did cross her arms over her chest frequently throughout our conversation. It is possible that
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due to her limited teaching experience, she may have been at times slightly uneasy about the
topic of our conversation. In any event, Tracy was articulate and appreciated plagiarism as a
moral dilemma in her classroom. She tries to persuade her students to apply the basic concept of
the Golden Rule when it comes to plagiarism by telling them that:
I relate it like you guys come up with your own ideas and how would you feel if
someone out there says hey I thought of this and didn’t give you credit, you’re
doing the same things to these authors, you’re not giving them credit.
During our conversation, she presented me with some handouts she uses in her
classroom, one of them a teacher-made assignment handout for the research paper in her English
12 class. In this handout, one section was labeled plagiarism and stressed, “All information
received from a source that is not considered common knowledge must be documented. . . . Any
plagiarism in your paper will result in failure of the assignment. If you have any questions about
plagiarism, please see me.” (Appendix G) She does not define plagiarism more specifically,
other than to include “paraphrasing does not mean just changing a few words.”
Several English teachers in regular classrooms in this study believed their students
plagiarized frequently; however the AP English teachers did not feel this way. Carrie Riggs, an
AP English teacher recounted, “I would say probably in each class, there’s usually one or two,
and that’s not a lot”. Although Tracy is not an AP English teacher, she was the only regular
education English teacher that didn’t feel it was common for her students to plagiarize
I think it happened sparingly; it doesn’t seem to happen a lot. So either they are
getting really good, or hopefully they are learning by time they have me it’s not
gonna fly. Which is great, I would rather be known that way.
What is interesting is that although outside of the AP English teachers, Tracy was the
only regular education English teacher in this county to feel her students did not plagiarize
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frequently. Tracy teaches at Beaumont High School, a high school located in a community
where 37% of the residents age 25 and older have a bachelor's or advanced college degree
(Appendix C). This raises the question of a possible relationship between level of education and
frequency of incidents involving plagiarism. Beaumont High School is the only high school
located in this community and the school benefits in numerous ways from the intellectual and
socioeconomic characteristics of the community located in its attendance area.
It was during this interview I became more comfortable with the interview process, and
began to use probes more effectively for the first time.
Roxanne Carr
My conversation with Roxanne was both engaging and entertaining. From earlier
comments by her former students, she was a popular teacher at Laura B. Tyler High school, a
school that sits atop rolling hills off of a major highway in West Virginia. In the county under
study, Roxanne had been honored as the 2007 Teacher of the Year. She was also known as a
local radio personality for regularly contributing an English quiz segment on a popular, local
radio station and comments on events, etc. Roxanne had the most teaching experience of any
participant in this study.
She was polite and pleasant during our conversation and admitted to keeping her students
busy when they are in her class. One reason her students are busy may be that in her class they
never do any of their work at home. In not assigning homework, Roxanne felt this reduced
cheating in her class and better assured her that the answers she was getting on assessments and
assignments in her classroom were a true evaluation of her individual students’ abilities. It was
important to Roxanne that her students learned the right way and mastered the competencies in
her class, instead of them cheating and risking not learning how to write about research.
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Ninety minute blocks, I work them the entire time they are here, the seniors
especially, until they leave. And I’ve even had over the years, a few parents say
my child is not bringing a book home and doing homework. . . .Well, for starters
when we are diagramming sentences for grammar, I can help them, instead of
walking through the cafeteria and seeing someone take a friend’s homework
paper and just copy it.
Roxanne also implemented other strategies to reduce instances of academic dishonesty in
her classroom. She creates a new exam for each of her classes every semester and when her
students take a test, she requires them to use cover sheets to protect their answers.
Roxanne seemed conscientious in her efforts as a teacher both in her classroom and in her
school. She produces and helps direct her school’s plays and coordinates other school events. In
addition to being reliable in her duties at her school, she also was conscientious about her
preparation for our interview. In the beginning of our conversation, she quickly informed me
that after she found out she would be participating in a study on plagiarism she did some
research to update herself on the topic. Although I realized this may have affected some of her
described perceptions about plagiarism, I was pleased she had taken such interest in the topic of
my research.
The afternoon we met at Laura B. Tyler High School was quiet, a faculty senate day
when students were not in school. The students that attended this school primarily came from
two different neighborhoods of mostly working class people where large factories had been
located years before. More students received free or reduced lunch at this school, 52%, than at
all five public high schools in the county (Appendix C). Despite this seeming barrier, Laura B.
Tyler High School had more juniors and seniors enrolled in the professional pathway program of
study than all the high schools, except Beaumont where 80% percent of the juniors and seniors
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who attended Beaumont High School were enrolled in a professional pathway (Appendix C).
Furthermore, and not surprisingly, only 15% of the student population at Beaumont received free
or reduced lunch. Early during our meeting, Roxanne cascaded more than several articles about
plagiarism on the desk in front of her. The documents became an arsenal of knowledge about
plagiarism that she referred to throughout our conversation. Although the clear attention she had
paid to researching plagiarism was stimulating to me and I liked hearing what she had found, I
soon realized to best answer the questions in this study I needed to center our conversation more
on her personal perspectives and practices on plagiarism and less on what she had read about
plagiarism before our meeting.
Without realizing it, Roxanne gave me reason during our conversation to understand why
she had been recently honored locally as an outstanding educator. She mentioned that she had
held a Language Arts Fair at her school and had invited several judges from the local area that
noted, among other things, the weaknesses in each of the students’ projects. Roxanne used this
feedback to implement instructional activities and specific strategies to improve the instruction
her students received in the areas considered weak by the judges.
During my time with Roxanne, she appeared genuinely relaxed with her arm casually
placed over the back of her chair and her legs crossed. Before our meeting she had gathered the
documents she uses in her classroom related to the senior research project and plagiarism.
Roxanne gives her students a written classroom policy that she titled, “PLAGIARISM
WARNING!” (Appendix H) In this policy Roxanne warns her students that she will deducts
points for plagiarism or late papers. She gives them a simple rubric listing each work in progress
and the corresponding point values for each part as well as the total for the entire project
(Appendix I). This way they are able to see how heavily each work in progress weighs in the
final point value for the project. She also gives them two sample research papers, both with
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models for the works cited page. There are handouts dedicated to instruction for writing the
rough draft and creating citations. She gives her students several detailed handouts, that include
examples of formats for various citations; and some good general instructional information on
how to do research is also communicated. Also, for guidance she gives them several pages that
include the labeled parts of a note card and guidelines for creating them. In her handouts
Roxanne stresses to her students the need to cite all of the sources they use.
Brooke Hinkle
Brooke, like Roxanne Carr also taught at Laura B. Tyler High School, a school attended
by students from working-class families, as well as students who are raised in the town’s lowincome housing development where local law enforcement positions a police cruiser most all the
time. More students received free or reduced lunch at Laura B. Tyler High School, 52%, than
any other high school in the county (Appendix C). Although it would seem Laura B. Tyler High
School would teach the most urban students in the county, Horace Mann High School was home
to the students who live within the limits of the county’s largest city.
Brooke was a young teacher with less than five years teaching experience. She seemed to
have higher expectations for her students learning. Hence, she was very conscientious about
plagiarism, as well as pro-active in how she tried to prevent plagiarism in her classroom. Brooke
did two obvious things when she taught her students about research and writing that improved
the chance her students would not plagiarize. Brook was one of only two teachers in the study
that used a supplementary text or workbook for teaching research writing. She used a 174-page
workbook titled, “Writing a Research Paper: A Step-By-Step Approach”. Brooke describes how
she uses the workbook in her instruction in an ultimate attempt to teach her students the right
way to do research and limit the instances of plagiarism in her classroom
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There are things in here that kids struggle with the most . . . [I will] use the
information [in the workbook] to illustrate what I am telling them and to give
them an opportunity to do practice exercises which do help. There’s also a
section on writing introductions, so we’ll look at that, and there’s a section on
how to paraphrase and the difference between paraphrasing and direct quoting.
She required her students to turn in photocopies or printouts of all the original sources
they used in their research papers, she also had her students highlight the exact text they used.
Two more participants, April Thompson and Tracy Queen, both teachers at Beaumont High
School also required their students to submit photocopies of all their sources. Brooke described
how she detects plagiarism using the photocopies of her students’ sources
So, then I look at that work cited page, which I have to check, and then if it says
in their research paper in an internal citation, Brown pg. 5, I look in their sources
and I find it and I see if it’s highlighted, then I know that’s where they got their
information. So they can’t really, you know, they are accountable for it all. They
can’t say, well, it’s a book I couldn’t find. They have to turn in a highlighted
photocopy of the source for every single citation, so I can just go right to it and I
will know if they gave me a bogus website or something else.
For her age and level of teaching experience, Brooke appeared to be an intuitive and
keen educator. She was aware of the caveats that plagiarism produced in the classroom,
especially the largest having already been identified earlier in this writing; the loss of student
learning,
April Thompson
April was the last participant to be interviewed for this study. Unfortunately, she was
assigned to serve jury duty for two weeks at the end of the school year, so we met at her home in
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Beaumont shortly after the school summer break began. Even though I wasn’t able to meet with
April in her classroom, I considered her input to this case study valuable. April was one of only
two senior AP English teachers in the county and had almost 15 years experience. Two other
participants in this study, Tracy Queen who taught with April at Beaumont High School, and
Brooke Hinkle, who had been a student of April’s almost ten years earlier at Beaumont, both had
already lauded April’s teaching in my discussions with them, one described her as “a tremendous
teacher”, naturally I looked forward to meeting her and seeing what she could add to my research
of plagiarism in the English classroom.
April most certainly did not disappoint me and throughout our discussion gave me
examples of how she accomplishes her goals with plagiarism in her classroom. She explains the
importance of determining credibility of sources to her students using her experience of having
once checked a student’s web resources and found an interesting website that contained
conspiracy theories. She felt the website was a valid source until she read further when the
author accused Bill Gates of being the Anti-Christ. April repeats what she says to her students
when teaching them why certain websites like this one would not be a credible source.
And I use this as an example because even if your website up here [at the top]
sounds pretty feasible, keep reading it because when you get down here you have
this crazy, radical, information that really negates what’s up here and makes the
website not credible.
April was the only participant in this study that did not submit any documents for
analysis, presumably because April’s interview was conducted at her home. Although April did
not have access to her classroom documents, she did attempt to find her AP English syllabus on
her home computer, but was unsuccessful. My discussion with April was the longest of this
study. I found her perspectives on plagiarism and her strategies in the classroom to reflect
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foresight, insight, and at times hind sight. For example, April, like other English teachers,
believed that being able to properly do a research paper was integral to their students’ future
success in college. However, April also appreciated and described another intrinsic value she
sees of learning research and writing the right way in an effort to reduce plagiarism in high
schools
I think it is much more important for me to teach them to learn how to learn than
to learn about Romeo and Juliet. Not that that’s not important, but they will learn
how to learn, and part of that is if you’re going to college and you’re going into
anything where you will have to read material on a subject and write, you’ve got
to know what plagiarism is and how to avoid it.
In studying teachers’ perspectives about plagiarism, I also examined why high school
English teachers think their students plagiarize. Some of the teachers particularly mentioned
laziness as I had expected, and several others mentioned reasons in addition to laziness that will
be discussed. However, April was the only teacher who specifically negated “laziness” as the
reason her students plagiarize when she said, “I don’t even think that it’s laziness, as much as it’s
they’re forte to be on the computer looking for stuff and I think if it’s right there, it’s the whole
mentality of if it feels good do it, and they’re like hey its right on the computer I can just. So I
think a lot of it is just accessibility. It’s amazing.”
Cross Case Data Analysis Organized by Research Question
According to Patton (2002), it is during the segment of a qualitative study when research
data is being coded and sorted, that a structure is developed for organizing and communicating
the data. A cross-case analysis is now presented for this study with samples and descriptions of
the interview data, demographic data when relevant, and classroom document data collected
from all the participants. The interview and document data has been coded and analyzed and the
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relevant data is now presented in categories and sub-categories that originated and were formed
from the following research questions that guided this study:
1.

What are secondary English teachers’ perspectives on plagiarism?

2.

What are secondary English teachers’ practices on plagiarism?

Perspectives (RQ1)
Trends based on demographics. Each participant possessed his or her own unique life
experience, personality, style of classroom management, and school population within to teach.
They each also had definite perceptions about plagiarism that were molded by their experiences
in the classroom and their exposure to published research and literature on plagiarism. The
participants’ years of English teaching experience were well distributed as shown in Table 5,
with half the participants having ten or less years experience and the remaining half having over
ten years experience.
Table 5
Individual Teachers’ Years of Experience
Marsha
Callahan

Brooke
Hinkle

2

4

Tracy
Queen
4

Josh
Richards
10

April
Carrie
Thompson Riggs
14

20

Jackie
Marshall

Roxanne
Carr

22

26

Although the length of the participants’ careers was fairly evenly distributed, some
obvious trends developed when I studied the demographic data from the schools and from the
communities in which they were located, and the interview responses from the participants that
described their perspectives on plagiarism.
The regular education English teachers at the most rural and economically disadvantaged
schools, South River High School and Pine Valley High Schools believed their students
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plagiarized more than did the AP teachers that taught in the more affluent Beaumont, and the
more urban Horace Mann High Schools. April Thompson and Carrie Riggs; along with the only
regular education senior English teacher at Beaumont High School, Tracy Queen, all expressed
that they did not think it was a common occurrence for their students to plagiarize. It is also
interesting to note, Beaumont’s median household income is almost twice that of either the Pine
Valley or South River High School attendance areas (Appendix C).
Tracy clarified her description of “not a huge occurrence” when she revealed, “It’s
happened maybe five times in the two years that I’ve been here. So, it’s not a huge occurrence.”
Carrie Riggs, the AP teacher at Horace Mann High School, also believed plagiarism was not
common in her classroom when she declared, “I would say probably in each class, there’s
usually one or two.”
The data in this study revealed that based on years of experience there were both
differences, as well as similarities in the participants’ perceptions about plagiarism in their
classroom. Josh Richards was one of the younger teachers in the study and had the least amount
of experience in teaching senior English among the participants. As of the date of our meeting
early in the spring semester, he had not yet ever assigned a senior research project. However, his
perception of why plagiarism was difficult to manage in the classroom encompassed a
contemporary view that society simply did not consider plagiarism to be a serious problem. Josh
felt that this being so, made plagiarism an even harder topic to broach and teach about in the
English classroom. Similarly, Carrie Riggs, a veteran AP English teacher with over 15 years of
experience assigning senior research projects, also described the lack of concern for the
seriousness of plagiarism when she claimed her students just “don’t see any harm in it.”
The data indicated there was relatively no difference in the participants’ perceptions of
why plagiarism is a serious problem. The participant in this study with the most senior English

Plagiarism in High Schools 87
teaching experience, Roxanne Carr, also mentioned the existing lackadaisical attitude society has
about morals and plagiarism and how it has had a negative result on effectively addressing
plagiarism in the classroom. She described this when she recalls her response to three of her
students turning in research papers that they had previously written for a science class
assignment.
And do you know that hadn’t occurred to me that anyone would do that. It never
occurred to me that plagiarism could include pulling in another class’s report. I
just never thought of that before. I would never do that. But it’s the difference in
the generations. It’s a difference in the quality. It’s a difference in the time. . . .
And I think students think sometimes especially if we’ve been teaching a while
that we are not technologically savvy. There are things they can slip by us, and
they copy that homework or plagiarize that assignment, well that begins the
process, I think. And they don’t see that as being that big of a thing.
Results of this study revealed the AP English teachers, April Thompson and Carrie
Riggs, had a less negative view of why their students plagiarized and attributed their students’
plagiarism to grade pressure and access to an abundance of technology. April Thompson
admitted, “I do see a lot of parental pressure here, and hearing [parents ask] oh if he doesn’t do
well this six weeks, is that going to keep him from med school 10 years from now, and I’m like
No, I don’t think so. And I do think a lot of it is technology, it’s kind of a blessing and a curse,
because students are so technology dependent.”
Other than the AP teachers, the only teacher who did not mention laziness as a reason
they felt students plagiarize was Tracy Queen, the regular education English teacher at Beaumont
High School, “I think one reason [is they] procrastinate, or they have too much going on
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extracurricular wise and they don’t have time to properly sit down and really think out a paper,
number one. Some of them have jobs so they work really late and don’t have the time.”
This was in contrast to the other participants who were regular classroom teachers at the
less affluent, more rural and smaller schools in the county who were more likely to say laziness
or apathy was the primary reason they felt their students plagiarized. One teacher from Pine
Valley eluded that:
The kids here do it because they are so lazy at this point, so when they need seven
pages, they will go to the Internet and they’re going to copy and paste to get seven
pages. So, I think laziness is [a big factor] and some kids just don’t care, a lot of
kids just don’t care. . . . I could write a research paper for some of these kids and
they wouldn’t even get up and bring it to my desk. It’s that bad.
Roxanne Carr taught at a school where over half of the students received free or reduced
priced lunches and agreed, “I think some students are lazy, [although] I think that’s kind of
derogatory for me to say, but some kids say hey, I don’t want to do this.”
Prevention. The data indicated the participants in this study were conscientious in their
efforts to prevent instances of plagiarism in their classrooms. However, several participants
indicated they felt students did not think their teachers were going to look for plagiarism or find
it. Jackie Marshall, a regular education teacher close to retirement, described her opinion of why
she feels students plagiarize, “Because they are lazy and some of them think the teachers are so
stupid that they won't catch it.” Another teacher acknowledged the possibility that plagiarism
may be overlooked and admitted, “Students are able to get away with it more often than not.
Um, you know it takes a lot of time to check their sources and I think they are willing to take the
gamble that nobody is going to check.”
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The AP English teachers employed strategies customized to get the attention of their
student populations when attempting to prevent their students from plagiarizing. It is common
knowledge that AP students usually have higher than average grade point averages and are also
commonly members of their school’s honorary. Withstanding that these two things are unique to
the students in an AP class, both of the AP teachers in this study reported they did include a
warning to all of their students that in addition to the grade consequences, if they committed
plagiarism they would be in jeopardy of losing their membership in the academically elite
teenage group, the honor society. One AP teacher elaborated on the severity of the harm done to
an accomplished student’s reputation when they are caught plagiarizing, “I had to go over
everything he wrote after that with a fine tooth comb. So, and you can’t repair that, you can put
a broken plate back together, but you are still going to have the cracks.”
The coded data produced answers to the research questions in this study, as well as
revealed the participants’ perceptions of what plagiarism was, and was not. Jackie Marshall felt
she had discouraged plagiarism to her senior English students over the years by encouraging
them to do a good job and to keep a copy of their note and source cards and works in progress, as
well as the final paper from her class. She suggested to her seniors that if they are interested in
the topic they chose, they should use their paper as a basis and build on it for future research
papers they may have to do in college. Although Jackie gave this as advice to her students, she
admitted to me that she realized she may not be right in doing this.
However, she recounted a good experience she had with a student after having given her
students this advice in class, and Jackie obviously held faith in her perception of this practice as
honorable. She relayed a story to me about one of her students who had written about teenage
suicide and was very interested in the topic. Jackie said the girl had followed her advice about
adding to the same topic later, and had actually built on her senior research paper several times
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during her college career. According to Jackie, one of the girl’s college professors asked her if
he could make a copy of it and told the student it was the most interesting thing he had ever read
about teenage suicide.
It is likely that a good number of students may not consider this to be plagiarism as well.
However, college administrations usually do consider using research from one class to help
fulfill requirements in another class plagiarism if it is done without the professor’s consent.
Binghamton University in New York states in their student academic honesty code (Binghamton
University Student Academic Honesty Code, 2008), a definition of plagiarism that includes,
“Multiple Submissions is submitting substantial portions of the same work for credit more than
once.” Hostos Community College also includes a version of the same act on its website
clarifying that plagiarism includes, “Submitting substantial portions of the same paper to more
than one course without consulting with each instructor.”
In discussing the research and writing projects they assign in their classrooms, many of
the teachers seemed as interested in the process as they were in the product. Many of the
participants expressed their concern of good research and writing skills as important to their
students’ further success in college, as well as important deterrents for committing plagiarism
now and in the future. Marsha Callahan had graduated from college only two years earlier at the
time the data were collected for this study, and she expressed that she understood what would be
expected of her students when she explained, “I basically gave them detailed notes on MLA
citations because I know that in college this could be a really good thing for them.” Marsha also
realizes the struggles some students will continue to have if they don’t apply themselves in high
school when she added, “You know a lot students will go to college and say I wasn’t prepared, I
didn’t get what I needed.” Jackie Marshall also realized the importance of preventing
plagiarism and preparing students for college by teaching them how to properly do a research
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paper when she explained what she told her students, “I’m really interested when you graduate,
wherever you go, that you can do the research. And you know how to start out with a topic and
narrow it to a thesis. . . .I want the dumbest kid to know the process. I want the sharpest kid
who’s going to MIT to know the process.”
Several of the participants mentioned the confusion created when their students do not
understand the difference between text that is common knowledge and text that is not. Carrie
Riggs indicated this confusion can increase the possibility of plagiarism occurring. She
describes the difficulty of teaching her AP students why everything is not common knowledge.
Because it’s not yours, it’s free for you to use, but you can’t say you own it.
Someone else owns it. And deciding if something is common knowledge,
sometimes that can be questionable especially when you get upper level seniors
who are very, very smart. They think everybody already knows this and it doesn’t
need to be cited. You know what I mean.
When given their choice of research topics, the data suggested students often will write
about something they are familiar with, and the topics are usually based on the student’s personal
interest or life experience. When reading about a topic that is personally interesting to a student
they may be more likely to internalize some of the information they are studying. In the context
of common knowledge, this can cause a student to perceive that what they have learned is
common knowledge, although it is not something commonly known to the general population
and should be cited. Jackie Marshall commented on common knowledge, saying that:
Common knowledge . . . if you are giving me technical information about
diabetes, and I have a girl who is a severe childhood diabetic with a pump, and
she is talking [in her paper] about how diabetes is containable . . . I was reading
her rough draft and I said to her, ok, you have bulleted these things as the
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symptoms of something and I know that you know them, but you took it from a
source, let me see your note card, and she did. I said that has to be cited.
The documents submitted by a few participants included information about common
knowledge which can be casually defined for a student as information they knew before they
began their paper. One handout used by Roxanne Carr included an explanation.
After every fact or idea that is not common knowledge, you must put a set of
parentheses containing the author and page number of where you got the
information. For example, the fact that the sun rises in the east is common
knowledge and it’s something most people know; however, the fact that John
Quincy Adams was born in Braintree, Massachusetts, is not, and must be cited in
your paper.
Just like learning anything else, learning the difference between common knowledge and
a source that needs to be cited can be made easier by using meaningfully shown examples.
Tracy Queen, one of the senior English teachers at Beaumont High School said she
actively tries to prevent plagiarism in her classroom by making use of her former students’ work.
“I also show them copies of other previous research papers that have been turned in and works
cited pages that have been turned in. I give them so they can see how to do an internal citation or
a works cited page.” April Thompson also confirmed she uses student examples to aid in her
instruction of research and writing when she elaborated that:
We actually use a lot of former student examples with their permission. . . I will
use the papers to show my students the progression from first effort to final draft.
I’ll show them ones that are done really well in terms of paraphrasing and quote
incorporation and all that. And then I will show ones that were struggling or
borderline plagiarism, or they were unintentionally plagiarized.

Plagiarism in High Schools 93
Unintentional versus intentional plagiarism. Evidence in the interview and document
data indicated the majority of the teachers felt certain forms of plagiarism could be intentional
and unintentional. A classroom handout submitted by one participant (Appendix D) included
many examples of plagiarism and categorized them as intentional and unintentional. The
information in the handout supported a statement made by the same participant that she
acknowledged students may sometimes plagiarize inadvertently, “Now there have been years
like in a research paper that they didn’t maybe understand that what they were doing was
incorrect.” She acknowledged at times she assumed her students maybe should have learned
more about what plagiarism was in earlier grades than they actually did, “Obviously they haven’t
grasped that concept somewhere, so you have to go back and re-teach it. I can’t hold them
responsible for something they haven’t been taught.”
Brooke Hinkle felt that research and writing was a difficult topic for students and
required them to perform under more complex requirements. She describes her view of
unintentional plagiarism.
I just don’t want them [to plagiarize], even if it’s unintentional, because they can
unintentionally plagiarize. It’s something you have to be very conscious of, citing
sources . . . . There’s a difference between not citing and mis-citing, or citing
incorrectly. Because [if you mis-cite] you are still giving credit, you’re not trying
to claim it as your own, you just might not have cited it correctly, which is
different than cutting and pasting off the Internet. You’re trying to cite, you’re
just not, some of the kids just don’t know how. It’s hard. It’s hard for me even as
a teacher.
The data indicated that even though the majority agreed plagiarism could be
unintentional, about one-third of the participants said they would give the same grade cut
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regardless of whether they felt the student’s plagiarism was intentional or unintentional. One
veteran English teacher acknowledged, “Yes, [my consequences are the same] for both
intentional and unintentional plagiarism, simply because these kids, I don’t know how to be
consistent any other way.”
Another teacher allows for individual differences by responding, “The kids who need
modifications, obviously I’m going to give them a little more leeway there, um because they
might not pick up on it the way that my regular functioning kids could.” However, when it came
to any grade cuts in research papers for her regular education students, this same teacher revealed
she expected more from them, “I probably would maybe gauge it a little bit for them [if the
plagiarism was unintentional] but not much, I mean if it’s plagiarized, it’s plagiarized.”
Cryptomnesia, as described in Chapter 2, occurs when students mistakenly believe the
text they have included in a report originated from their own thoughts, when actually it is the
intellectual residue of reading a lot of outside research on a subject and then without thinking
they combine what they have read with what they themselves think. And because some of what
they write is what they themselves do think, they believe all of what they are presenting as their
own ideas really is their own. Cryptomnesia is often referred to as “unconscious plagiarism”.
Jackie Marshall describes her encounter with this kind of plagiarism.
They [the students] will say they have read so much about it, and that these are
their own words and I will tell them no, they’re not; you don’t talk that way. . . .
And, I may be being generous, but I think half of it is unconscious plagiarism, and
then I think the other half is let’s see if we can get one over on her.
In Figure 1, different acts of plagiarism were placed on a continuum labeled “deliberate”
at the extreme left to “possibly accidental”, on the extreme right. The act of plagiarism listed in
Figure 1 that most accurately describes cryptomnesia is “building on someone’s ideas without

Plagiarism in High Schools 95
citation.” This act of plagiarism is on the continuum closest to the end labeled, “possibly
accidental.” Each of the acts included in the table was mentioned during the interviews by the
participants as examples of what they believed constituted plagiarism. One participant clarified
how they can tell the difference between unintentional and intentional plagiarism, “Now the kid
that does 90 percent of it and you can see it has been copied and pasted, and the kid tells me it
was accidental, then no. I don’t believe that because they had to physically copy that onto their
paper.” Another teacher confirms the understanding that some plagiarism is unintentional when
she states, “There’s a difference between the kid’s paper who changed the adjectives in the
paragraph in an attempt to paraphrase it, and the kid who copied a whole paragraph, that’s
different. . . . I think the grey area for them is the accidental plagiarism, where they forgot to cite
one line or something.”
Perception of involving administration. The data suggested the teachers had mixed
opinions about involving administration in the discipline of plagiarism in their classrooms.
Roxanne Carr was concerned about a possible lack of support from administrators.
I was speaking with a school administrator about a TV newscast, one of the
major, I don’t know if it was Dateline, I didn’t see the show, but this teacher, I
believe it was in Florida, had assigned a high school research paper with a
contract against plagiarism that the student had to sign and the parent had to sign.
Still there was a paper that was plagiarized and even though the parent had signed
the agreement, because the child had taken a few words out of the original text
and substituted his own maybe two for a paragraph even, the teacher lost the case.
The administration did not back her. It sort of makes a teacher at the high school
level discouraged and even fearful, you know.
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Although she expressed some anxiety about involving administration in incidents of
plagiarism in her classroom, she indicated she believed there is a need for a school or countywide policy for dealing with plagiarism when she said “I think we need to establish a policy and
include the board of education and ask how many schools have a policy in effect and then go
from there.”
Tracy Queen taught at Beaumont High School and enforced her school’s plagiarism
policy in her classroom. She actively involved her school’s administration by referring her
students for further discipline and further supported her school’s efforts when she said, “Yes, it’s
helpful. I think it’s a teacher’s choice, but I always do because that’s a major component of
English – to write using sources and giving credit where credit’s due.” Beaumont High School’s
administration was the only administration in the county that actively involved itself in the
discipline of acts of academic dishonesty. Consequently, both the senior English teachers there
felt they were supported by their administration. The data collected from the rest of the
participants indicated they did not refer a student who plagiarized to the school’s administration
for discipline, but instead contained any punitive actions to their own classroom. These teachers,
except for those teaching at the upscale Beaumont, felt somewhat isolated from their school’s
administration for one reason or another. However, none of the participants reported feeling
“frustrated by their administration.”
In her personal experience, April Thompson formed an early and negative impression of
a school administration’s involvement in managing plagiarism when she was accused of
plagiarism while she was a student in college and had to report to the dean of the department.
Her intrinsic familiarity with the phenomenon of plagiarism armed her in her discussion with the
dean and she reminded him that a student can be innocently accused. This she did before
explaining to him how a mistake on her part had caused the problem. April is now teaching at
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Beaumont High School with Tracy Queen and both teachers feel their school’s policy is an
effective one. She described the policy saying “It is academic dishonesty, so they get three days
after school detention, if they’re in National Honor Society that could be revoked.”
Practices (RQ2)
The second research question guiding this study sought to reveal how teachers address
plagiarism in their classrooms by describing how they detect, prevent, and discipline acts of it in
their classrooms.
Detection. Technology has provided at least easier and more objective methods to detect
plagiarism, including web-based plagiarism detection services. These services work when you
simply upload your students’ documents and promptly receive an online report (Appendix K)
listing the percentage of the paper that is plagiarized, as well as the suspect text and links to web
pages containing the verbatim text.
All of the participants in this study used essentially the same objective and subjective
methods of detection. All of the English teachers utilized their experience and intuition, albeit a
more subjective process, to initially detect plagiarism first by comparing their student’s work to
what they perceived the student’s ability was based on their earlier performance, and writing
samples gathered in class. Tracy Queen describes, “My kids do a lot of writing in class so by the
time we do any kind of research paper, or persuasive paper, where they have to get sources to
back up their points, I know their writing style, so if it’s something they worded how they
normally wouldn’t word it, it’s usually a clue.”
Other participants also spoke of using their familiarity with their students’ writing
abilities to be able to detect plagiarism in their students’ papers. April Thompson rationalized,
“If you have a student who can’t form a complete sentence and then suddenly they turn in a
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paper that’s been assigned as out of class work and they’re using college level vocabulary and
perfect sentence structure, you know something’s not matching up.”
In Table 3, various methods of plagiarism detection were categorized according to their
degree of subjectivity or objectivity. The interview data revealing the plagiarism detection
methods the teachers used, when applied to the categories described in Table 3, indicated most of
the participants in this study initially used the more subjective plagiarism detection method of
comparing their students’ writing in the research paper with the student’s ability as evidenced in
writing samples the student had submitted earlier in class. Teachers only used these more
subjective detection methods before moving to more objective means.
Level of technology integration in detection. When the teachers revealed how they
detected plagiarism in their classroom, they also indicated their level of technology integration
into the plagiarism detection process as well. After the teachers initially suspected plagiarism in
their students’ papers using the more subjective method of comparing their students’ perceived
abilities with the writing in their research paper, every participant, except for one, also
mentioned searching for the verbatim text online using the Google search engine. Using a search
engine is a more objective method of plagiarism detection, listed in Table 3 that involves
locating web pages that contain the suspicious text verbatim.
Roxanne Carr, a veteran English teacher describes how plagiarism can be verified, “The
most popular detection is to go to Google.com and type in a line, even a few words.” Carrie
Riggs uses Google in her classroom, and was also aware of popular plagiarism detection
software available, she explains, “There’s a couple programs you can use on the Web, you can
use Turnitin.com, but our school doesn’t supply that to us. Apparently, there is a fee and they
don’t do that, but if you simply put a phrase in quotation marks and Google it. All the hits will
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come up, so I was able to find the exact stories, so I printed them out and attached them to the
student’s version and um, obviously they failed the project.”
None of the high schools in this county school system made any plagiarism detection
software available to their teachers, nor did they pay subscription fees to an online service, such
as Turnitin.com. Results from research by Martin (2005) suggested the use of any electronic
plagiarism detection dissuades future classes of students from plagiarizing once it is known that
an easy, electronic, and sophisticated method is being used by the teacher. Tracy Queen and
Carrie Riggs were the only participants to mention any electronic means of detecting plagiarism
outside of the Google search engine. Tracy speaks of how she learned about Turnitin.com
There’s one [she tries to remember the name Turnitin.com] out there the teachers
were talking about this past summer and it doesn’t matter what you teach, it goes
with all disciplines and any paper they turn in via the Internet or email whatever,
it is sent through that system and it will tell you how much of it is plagiarized and
where it came from, the website and everything. . . I think it would be helpful.
Maybe a grant could be written or something for our school.
When I analyzed the data in this study, I studied it to appreciate what was there and what
was not there, and although most of the teachers in this study expressed an ability and
understanding in using computer technology, not all did. One participant admitted so.
Nearly 80 out of 100 students are much more proficient with cutting and pasting
and manipulating word processing and computer skills than I am. They know
how to get to Internet sources that I would never know. I don’t want them to
know that I don’t know. You know, so I try to stay ahead. . . . . I can work with
online public access libraries or Boolean searches, but for the life of me I couldn’t
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tell you how to put a screen saver on this thing [as she points to her computer].
So students have the technical expertise to bury me.
Prevention. Some of the teachers gave their students a printed plagiarism policy
(Appendices A and J) explaining the acts that constituted plagiarism, as well as the
consequences. Most of the participants reported to have what they considered to be an orally
communicated policy on plagiarism in their classrooms. The data also revealed that most of the
participants speak about and teach an awareness of plagiarism early in the course, and make their
students aware of the policy that exists before they began their senior research projects. Some of
them had a written policy, like Brooke Hinkle, a young teacher, who prepared her students well
with a written policy that included a precise definition of plagiarism and several bulleted
examples (Appendix J). A pointed warning about the resulting ethical breach that occurs when
students plagiarize appears at the bottom of her classroom policy handout and summarizes her
intent by including, “In other words, plagiarism is an act of fraud. It involves both stealing
someone else’s work and lying about it afterward.” Brooke’s description of her plagiarism
policy during her interview reiterated her position
I always come out swinging the first time when I introduce the research project,
that’s when I do my biggest plagiarism talk. I do give them a written policy on it.
. . . I am very clear to my kids, I mean if there’s no citation, then it’s plagiarized.
I mean if you don’t give credit, then that means you are claiming it as your own,
and it’s plagiarized. . . They are aware that they will fail if they plagiarize the
paper.
Josh Richards was the only participant who had never assigned a written research project
to seniors, and probably as a result, was also the only teacher that had not developed a policy on
plagiarism. Josh explains, “Um, no, I probably don’t [have a policy]. What I probably will do is
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go back to the school’s policy and review that. But I think if I continue teaching senior English
[after this school year] I can see developing something. I can see that happening soon. But
there’s nothing that has been real formal.” Although lacking in documentation probably due to
her recent move to West Virginia, Jackie Marshall describes her classroom policy on plagiarism,
“Prior to announcing research papers to students, I tell them my policy is that if I ascertain that
there’s plagiarism, they don’t get an F, they get a zero.”
The schools in this study possessed varying population characteristics and were, in most
cases found in diverse socioeconomic settings. Beaumont High School was the only school
where teachers acknowledged that a school-wide plagiarism policy existed. Although the
teachers there were not required to refer a student to the office, they were however encouraged
by the administration to enforce the policy in their classrooms. The school disciplines a student
guilty of plagiarism by assigning the student to several days of after school detention. Tracy
Queen, a regular education senior English teacher at Beaumont explains how she feels about her
school’s discipline policy for plagiarism, “I think it’s helpful. I think it’s a teacher’s choice, but I
always do because that’s a major component of English – to write using sources and giving
credit where credit’s due.”
Laura B. Tyler High School did not have an enforced school policy. At the departmental
level, there had been a policy created by a former English department head, but it was currently
not being enforced. Roxanne Carr, the current department head at the same school,
acknowledged the need for a standard policy when she said, “We don’t have that kind of policy
[department or school] and I don’t know if other high schools in [this] county do. But it’s
needed. Even if it were a county wide policy, it’s becoming such an issue.”
The county school system participating in this study had a printed policy on academic
dishonesty and plagiarism in its 2007-2008 Policy and Administrative Regulations Guide that is
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distributed to each student. The policy states that “A student will not plagiarize, cheat, gain
unauthorized access to, or tamper with educational materials. The response to violations under
this section may include academic sanctions in addition to other discipline. This includes lying
or cheating on tests or assignments or falsifying passes or excuses.” The policy does not include
a definition for plagiarism. However, this is not necessarily a bad thing because if relied upon it
opens up the opportunity for teachers and administrators in the county to consider and manage a
variety of incidents of plagiarism when they occur and without limiting the context.
Managing academic dishonesty. The participants were asked about the classroom
methods they have adopted over the years in their classrooms to deter any academic dishonesty
in their classrooms. With this question, I had hoped to uncover specific, unique, and innovative
methods that teachers use in battling all kinds of cheating, including plagiarism. Several of the
teachers mentioned a small class size as a reason it was more difficult to control cheating on tests
and other assignments. When asked about the classroom methods she used to combat this, one
participant claimed that:
Well [what I do] to discourage cheating on tests comes to mind. Last year I was
in a different room and there were 43 desks in my room. I had 43 kids. I had a
time. . . . One thing is that especially I would make three different copies of a test
and just randomly give them out. . . .It’s bad because I can’t walk up and down
these rows because there are too many desks in this room.
Another participant in a different school, but experiencing the same situation stated, “I
will change the first page on a test, or I will move around the sections of a test. I have a cramped
class as you can see, so I don’t have much luck trying to move them apart, so I give more than
one version of the same test.”
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Roxanne was fascinated with the phenomenon of plagiarism, perhaps due to the recent
research she had read, and then when I asked her what she does in her classroom to limit
cheating or plagiarism, she replied with something that surprised me for its outward simplicity.
Well, you can see what a small room this is and I have 33 seniors in a fourth
block class . . . every time I give them a test I also pass out a green cover sheet,
and I tell them if they don’t use it [to cover their answers], I will deduct
something. . . . I tell them if I see them or even suspect, I’m ripping your paper
up. I never have to do that because I walk the aisles and I really, really try and I
never sit down.
Most methods the participants reported using included passing out more than one version
of a test, walking around extensively during a test, using a cover sheet, and a method used by
some teachers that is more specifically aligned to reducing plagiarism—is the act of modifying
how their students selected the topics of their research. The related literature on plagiarism
recommends teachers not allow students to select their own topics. It also suggests teachers do
not assign very general research topics due to the increased likelihood students will copy and
paste information from the Internet, rather than having to come to their own conclusions, as they
would have to with a more original, or complex research topic (Renard, 1999/2000). Carrie
Riggs, understood this and acknowledged it in our interview when she said, “It’s difficult to put
research on a very general topic into your own words. It increases the likelihood for students to
plagiarize, and if the topic is less general, it decreases the opportunity to plagiarize.”
About one-third of the participants allowed their students to select their own topic, and as
the following interview data samples reveal, the teachers that did this realized they may have
increased the likelihood their students committed plagiarism. One younger teacher admitted
that:
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Instead of the traditional book report, now I have like a list of 20 projects that
they can pick from that aren’t necessarily a report that they could just find on the
Internet. They have to do something that’s a little more creative. So, that’s
probably the biggest thing I have done [to decrease cheating and plagiarism]. I
modify the assignments and my approach.
Another participant, a veteran English teacher, said she had tried something new that
school year, but didn’t quite have the success she had hoped.
You know I had a sheet this year, and I asked them to pick from the sheet, but
several said they didn’t like the topics. I think I erred in allowing them look
elsewhere because I found three papers that were recycled from other classes.
Plagiarism as part of a larger study of ethics. There is a close relationship between
plagiarism, morals, and ethics, as all involve the awareness of the difference between right and
wrong. Several participants mentioned actively including ethics instruction in their curriculum.
Carrie Riggs, an AP English teacher describes what she teaches her English and journalism
students about ethics.
I always start with ethics every year. Every year I start it with a unit on ethics and
we talk about what’s appropriate and what’s inappropriate. And what things we
can cover and how we can cover them. The things we can talk about and how.
So I have to start with that unit, so we can always go back there.
When discussing the relationship between morals and plagiarism, Josh Richards felt that
a teacher’s own ethical behavior could affect the quality of communication about ethical topics,
like plagiarism, between a teacher and their students. He acknowledged topics like a teacher
breaking copyright, for example, duplicating a music CD or photocopying copyrighted material
for use in the classroom, may affect what they will say and do in their own classroom concerning
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teaching topics related to ethics and copyright. Josh further considered this to create a direct
conflict of ethics between the teacher’s own actions and the responsibility they have to teach
their students to do the right thing.
Classroom instruction and materials. The instructional time the teachers used in the
senior English classes in this county to teach the written research project was extensive, and as
well disparate when compared to the number of CSOs related to research and plagiarism
(Appendix L). There were 34 total CSOs for senior English in this West Virginian county, of
which six were related to the skills necessary to fulfill the requirements of a senior English
research project. The results indicated most of the English teachers actively taught the research
and writing behaviors of citing sources, paraphrasing, and directly quoting described in Chapter
2, to their students and utilized hands-on lessons available on the World Wide Web, as well as
in-class group and writing activities.
Most teachers indicated their students used technology to locate a majority of their
resources and key the research paper. However, less than half of the participants mentioned
integrating technology into their instruction of the research writing behaviors. Jackie Marshall
elaborated, “I get so tired of Power Points, I like my kids to actually pick up books and use paper
and pencil, and I use the overhead and the chalkboards . . . . So I tell them I am their pencil and
pen teacher.” However, in an effort to prevent plagiarism in her classroom and reduce the
likelihood her students will plagiarize, Jackie, although admittedly weak in her technology skills,
makes sure her students know how to use the MLA Online Citation Guide website that constructs
their research citations after they key all the needed information into separate fields. Although
the act of inserting information into textboxes on a webpage alone is not enough to ensure
plagiarism does not occur, using this website would help students to properly format their
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citations. However, plagiarism could still occur if a student cannot discern what information
they have included in their paper that needs to be cited.
Carrie Riggs utilizes technology in her instruction and instructs her students to take a pretest online titled “Plagiarism/Academic Integrity Quiz.” She uses the results of this quiz to
gauge her instruction so to more effectively address and clear up any confusion her students may
have about plagiarism. Carrie also garnered most of her 30-page handout from higher education
websites.
Marsha Callahan describes how she utilized manual means to teach her students to
paraphrase text, which can be a somewhat intimidating task to many students.
I gave them um, an article and it came out of Time magazine [participant presents
magazine] and so we read it little by little. And I had them turn it over and write
down on a sheet of paper just like they were telling me a story like they just
wanted to tell me exactly what they read, write it down. And you know then I
asked them if that was easy and they said yeah and I said that’s it. That’s all you
have to do, just put it in your own words.
As mentioned earlier in this writing, the interview and document data indicated all of the
participants in this study employed the writing process in their instruction of how to write about
research, thereby helping to prevent students from plagiarizing in their classroom. Each of them
mentioned using or planning to use the writing process during their interview. Carrie Riggs
confirmed the importance of the writing process by stating, “If it’s something that we’re working
on and they turn in a rough draft, a working copy, by all means I will say, oh, you need to go
back and tell me where you got that. You know what I mean, give them a chance to, that’s part
of the writing process.” April Thompson explained how she prevents plagiarism by employing
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works in progress, “We go through at least three full drafts before they turn in their final draft.
And so chances are I will have caught that issue before they turn their final draft in.”
Roxanne Carr supported the need for using the writing process in the instruction of
research and writing when she said, “[Just giving them] a rubric really isn’t enough, but the very
best method is to grade it step by step by step, and give it back to them and say you’re going the
wrong way.” The other senior English teacher at Laura B. Tyler High School, Brooke Hinkle,
also found value in using works in progress and stressed that:
Because I do the research paper in so many steps so I can catch it early on so they
don’t fail the entire paper, they just fail that mini grade on that work in progress.
I try to catch it early so it doesn’t get to that final part, because my seniors that
makes or breaks their graduations.
Evidence in the classroom documents collected also supported that the English teachers
in the county under study taught their students using the writing process of pre-writing and rewriting, as well as requiring works in progress, such as source cards, outlines and rough drafts, to
effectively teach their students how to write about research (see Appendices E, F, and G).
Most of the instructional materials used by the teachers were downloaded from the
WWW. However, the assignment sheets the teachers submitted that described the research
projects were created by them. About half the participants included models of research papers
and/or works cited pages. Marsha Callahan included a model of a 15-page rough draft copied
from what she described as a “little, tiny book called Writing Research Reports.”
Brooke Hinkle submitted for study a copy of a workbook titled, “Writing a Research
Paper: Step-By-Step Approach,” which she used to teach her students how to cite, paraphrase,
and directly quote from sources, as well as apply their knowledge doing exercises in the
workbook. Although she acknowledged using only parts of the book in her instruction, the
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supplementary workbook was 153 pages long and included instruction covering from choosing a
topic, all the way to preparing the final manuscript. The workbook also included information
and exercises on writing a thesis statement and a title, as well as specifics on proofreading.
The classroom documents were collected from the teachers to support the findings in the
interview data and to reveal what English teachers develop and distribute to their students about
research and writing, and plagiarism. The quantity of teacher handouts the eight participants in
this study used varied from one, used by Josh Richards who was teaching senior English, but had
not yet assigned the senior research project, to a packet of 30 handouts that Carrie Riggs, an
experienced AP teacher had compiled and distributed to her students bound in a spiral binder.
Most of the teachers also submitted handouts that included the teacher’s expectations of the
research project.
Teacher expectations for senior research projects. Inside a one-page, teacher-made
classroom policy on plagiarism (Appendix H), one participant included the following
expectations for the research project verbatim in her handout “The reasons already stated for
doing this paper were: (a) exposure to MLA Style and research methodology that prepare
students for college and (b) expansion of new knowledge through research.” According to the
data collected in this research study, the only citation style used by this county’s high school
senior English teachers was the one promoted by the Modern Language Association (MLA).
Most of the teacher participants required their students to have between three to six
different sources. The documents submitted by Tracy Queen (Appendix G) included a section
labeled Sources that states, “Use at least five separate sources. Only one may be an
encyclopedia. . . . Please use a variety of sources. Do not rely too heavily on the Internet.”
Roxanne Carr, a veteran English teacher realized her students liked to take advantage of the
convenience of the Internet
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I tell them to have three different resources, and to try to read parts of a book, I
tell them not to just go online and get everything online. Technology has made it
so easy. Then they said how about three web resources and I said only in the
event that you cannot find a book or magazine articles on the research level. They
all wanted to strictly do it from the web.
Half of the participants reported they did not allow their students to use Wikipedia, a
relatively new online database, resembling an encyclopedia that includes information about a
very widespread assortment of topics that anyone can edit or add to. The Wikipedia website has
editors that regularly review submitted revisions, deletions and additions before allowing them to
become permanent text on the site. Some of the participants mentioned the value of the database
for general information, but denounced the scholarly value of the information presented there.
Jackie Marshall gave evidence of this both in her interview and in the classroom documents she
submitted. In the handout she gives her students that explains the requirements of the research
project (Appendix F), she requires them to use an encyclopedia as a source, but also next
includes the text, “No Wikipedia.” This was reiterated during her interview.
I have a no Wikipedia policy. I tell them Wikipedia is fine for someone who
doesn’t have a clue and wants to get a very general overview. In fact some of you
might want to go in and add something to Wikipedia, but it’s not a legitimate
source period.
About one-third of the participants in this study, and in the pilot study for this research,
required their students to submit photocopies of the sources they used in their papers, sometimes
with the exact ideas or text highlighted. Brooke Hinkle explained how she used this strategy to
help her detect plagiarism in her students’ research papers.
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They are accountable for it all. They can’t say, well, it’s a book I couldn’t find.
They have to turn in a highlighted photocopy of the source for every single
citation, so I can just go right to it and I know if they gave a fake website or
whatever.
April Thompson, an experienced senior English teacher required her students to turn in
photocopies of the sources they used any time they had included a great amount of cited
information in their paper. She also used the photocopies of the source text to improve her
instruction and feedback of the entire research and writing process.
They can turn in books or photocopies and I tell them that although that probably
will not happen in college, I’m trying to make sure they are citing sources using
proper protocol and I’m trying to teach them how to paraphrase . . . I have a lot of
students who don’t understand the research process, and don’t understand the
paraphrasing until you show them, ok here’s the original. Then because I have
the original passage in front of me, I can give them a good example right then and
basically let them know they haven’t changed it enough so.
Consequences. All but one of the participants reported they gave their students a zero or
an F on a plagiarized assignment. Some indicated this could fail the student for the entire
grading period if the total of the points possible was not large. Carrie Riggs adds, “For me
plagiarism academic dishonesty is an immediate F on that particular assignment, not for the six
weeks, not for the year….So, [after catching two students] I think one of the two actually failed
the grading period, but the other one had enough points to bring it up to a D.”
Brooke Hinkle explains what she does when a student has plagiarized in her classroom,
“I put a zero on it and I write ‘Plagiarized’ and I give it back. Then they will get a zero for that
grade, so, ultimately it could make or break them for graduating.” Brooke’s classroom
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plagiarism policy (Appendix J) supports that she does this and includes, “Any plagiarism will
result in a failure of the assignment. If you have any questions concerning plagiarism, please ask
me.”
Most of the participants possessed a rather astute philosophy concerning the grade-based
discipline they administered in their classroom. However, most did not involve administration
when reprimanding their students for committing plagiarism. A study by Sutherland-Smith
(2005) found most high school teachers were hesitant to refer students to administration for
further discipline due to the risks involved and the possible lack of support from the
administration. Veteran English teacher Roxanne Carr was concerned about repercussion from
cutting a student’s grade too much as discipline for plagiarizing. She explained, “But I don’t
think you should cut it too much. . . .The parents or the child could contest it on that basis alone”.
Jackie Marshall gave her student a lower grade because she had plagiarized in several
places in her paper. She described her experience with a school’s administration, “It was a
smaller school and it was one of those where everyone was equal, except a few families were
more equal than others and that turns me off. . . . The administration balked a little bit when I
told them I wasn’t changing her grade.”
Not all the participants believed the consequence of discipline through the school’s
administration was in order when a student plagiarized. Carrie Riggs, an AP teacher at Horace
Mann High School claimed, “I think for me to have them suspended, or tell their parents, that’s
just not, it’s not an effective use of my time teaching. . . The point is they need to learn what they
did was wrong and how can they not do it again.” However, the consequences for AP and
regular education English students who plagiarized at Beaumont High School routinely included
a failing grade on the assignment in class, as well as two or three days of after school detention
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assigned by the administration of this high school located in the only affluent community in the
entire county.
The teachers’ consequences for plagiarism varied, as well as how the teachers reacted
when they found any kind of academic dishonesty in their classroom. The interview and
document data revealed specifically what the teachers did inside their classroom to a student’s
grade as just a part, or all of the discipline they received for committing plagiarism. One
participant tidily explained what she did when she encountered plagiarism in her student’s
papers, “They receive zero for a grade and they can’t make it up.”
The data indicated the majority of the teachers’ consequences for plagiarism involved
giving the student a failing grade. However when analyzing the data, the following punitive
actions used by the senior English teachers were also revealed: (a) Student failed the entire
assignment; (b) Student received a grade cut on that assignment only commensurate with the
teacher’s perceived seriousness of the infraction; (c) Student initially failed, but could receive a
passing grade if they revised their paper correcting the mistakes; (d) Referral to the school’s
office for further discipline; and (e) A combination of more than one of these actions.
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Chapter 5
Conclusions, Limitations, and Recommendations
Conclusions Organized by Research Questions
Patton (2002) claims that during the interpretive phase of a study the following happens:
“1. Meanings are extracted from the data, 2. Comparisons are made, 3. Conclusions are drawn, 4.
Significance is determined, and in some cases, 5. Theory is generated” (p. 353). Each of
Patton’s claims transpired on the path I took in coming to conclusions about the data that was
collected in this study.
Two tables (Appendices M and N) display samples of the significant data collected that
supports the major conclusions made in this study regarding high school senior English teachers’
practices and perspectives related to plagiarism. The data used to make these conclusions was
collected during participant interviews and from classroom handouts the teachers submitted.
Where relevant in establishing relationships and making comparisons, data samples in the tables
also include demographic statistics about the schools and the communities in which their
students live (Appendix C).
RQ1: Perspectives on Plagiarism
The participants in this study were asked direct questions related to their viewpoints on
plagiarism. Data to describe teachers’ perspectives on plagiarism was also revealed inside their
descriptions of their own experiences managing plagiarism in their classrooms. This is important
to this research study, because a teacher’s perspective on plagiarism may affect their practices, or
what they do about it in the classroom. For example, the participants were asked if they believed
it was possible for a student to accidentally plagiarize. Brooke Hinkle agreed it was and
described how she believes this can happen when she said, “There’s a difference between not
citing, and citing incorrectly. Because you are still giving credit, you’re not trying to claim it as
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your own; you just might not have done it correctly which is different than cutting and pasting
off the Internet.” Because Brooke believes students can unintentionally plagiarize, she explains
how this affects her grading practices when she evaluates her students’ research papers, “Yes, I
will take more points from someone who did not cite at all because they did not give credit to
anyone for the idea. . . . as long as they provided that source and I see that they did get it there,
but they just did the citation wrong, then I won't take as many points.” Hence, there may be a
cause and effect relationship between the two research questions guiding this study.
Researchers have written much about the importance of the teacher’s role in combating
plagiarism in the classroom. Wilhoit (1994) stresses to educators to prepare their students well
to do research and writing and to hold them responsible when they do plagiarize, whether it was
accidental or on purpose. Furthermore, everything a teacher does in the classroom to discourage
plagiarism has an impact on whether a student will consciously decide, or not decide, to
plagiarize. A study by Martin (2005) followed the instances of plagiarism in one professor’s
college English class for five consecutive semesters. After the students realized their teacher
was using a web-based service to detect plagiarism in their papers, plagiarism decreased
significantly during the last three semesters.
Prevention. Data analyzed in the classroom handouts and interview transcripts in this
study and displayed in the data display table (Appendix M) indicates English teachers recognize
the importance of teaching students about morals and ethics in an effort to prevent instances of
plagiarism. The need for morals and ethics teaching in schools is evident given the many news
stories written about widespread cheating in schools. A study by Christine Tanner (2004)
recognized this and questioned whether cheating and plagiarism had become so pervasive that
they were viewed as necessary to survival and keeping up in an ever-moving, challenging
society.
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When a student commits any form of intentional academic dishonesty such as cheating
on a test, the student accepts the unethical nature of their act and understands if they are caught,
there is a very good possibility they will be punished. Lately there has been mention of lack of a
“morale compass” by many of those in government, just as incidents of academic dishonesty, as
well as political and corporate corruption, and ever present greed continue to escalate. As a
result ethical and moral applications in subject matter and critical thinking activities, including
case studies requiring ethical decision making are more heavily than ever intertwined in current
teaching materials for most disciplines, including English, all in a cumulative effort to reduce
instances of academic dishonesty.
In the English classroom, through the reading of plays and exposure to time-honored
literature, classic tales that describe the extraordinary strengths and weaknesses of human nature
are solidly communicated and passed on to students. During this time adolescents’ discovery of,
and new insight into the paradigm of humanity, with all its vulnerabilities, effortlessly produces a
genuine opportunity in the classroom for students to engage in the vibrant discussion of right
versus wrong, creating a strong case for the virtue of giving credit where credit is due. April
Thompson, an AP English teacher, describes her interaction with her students.
There is so much about morality and ethics that comes up in literature. . . So we
talk a lot about ethical and moral issues the entire class. So the whole idea of
taking someone else’s work or taking credit or whatever, it comes up pretty
frequently because we talk about what you would have done in this situation,
would you have made the right choices. We do talk a lot about making the right
choice, so I feel like when we talk about plagiarism, there is a bigger picture
there. There is more at stake.
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Additionally, evidence in the document (Appendix E) and interview data, including a
handout that was submitted by a participant that was created for his 10th grade English class,
because he had not yet taught a senior English class, indicated at least some students in lower
grades in this West Virginia county school system were taught about plagiarism and completed
various research-related exercises, and in this teacher’s case even wrote a short research paper.
This prior instruction in research and writing, and plagiarism equips students by the time they are
seniors with pre-requisite knowledge about plagiarism which in itself provides a context for
expanding the discussion of plagiarism and related topics, such as ethics and morality in an effort
to reduce instances of plagiarism in the classroom.
Teachers view plagiarism as a single entity, as well as part of a larger discussion of
morals and ethics in their classroom. The data suggests English teachers realize when their
students are involved in moral discussions it creates a more positive likelihood they will think
twice before plagiarizing or cheating in their classroom (Appendix M). Instruction in plagiarism
and ethics should begin near the beginning of the course, as it is valuable in setting the tone for
appropriate student behavior, and provides teachers and students with a reference point for
discussion of these topics throughout the semester. The younger and older teachers alike in this
study realized the benefits of early instruction in these areas not only in encouraging their
students to realize they have a responsibility, but also to get them to realize why plagiarism is at
its core such a significant concern.
Although teachers, schools, and textbook publishers are making an effort to include
morals and ethics among their topics covered in an effort to help curb all forms of cheating,
research by McCabe & Trevino (1996) revealed that whether or not a student cheats is mostly
dependent on the state of their value systems before the class begins.
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As far as preventing plagiarism, the data revealed no new or foolproof classroom
strategies for intrinsically encouraging students not to plagiarize. However, trends in the data
revealed many times teachers try to encourage their students not to plagiarize when they are
speaking to them by comparing plagiarism to the act of stealing; something the students have
probably heard was wrong from the time they were small children. Most English teachers try to
communicate the reality of what plagiarism is to their students by relating it to the theft of items
they believe their students would find a personal connection with therefore creating, even if
temporarily, a sense of loss. For example, the theft of music or lyrics belonging to the student’s
favorite band, or even the theft of a sentimental personal item, or a great idea they themselves
had come up with but whose ownership was now being claimed by someone else. Teachers use
these examples hoping that if they can get their students to really identify, if even just for one
second, with what it would feel like to have something they consider valuable stolen from them,
that they would think twice before plagiarizing (Appendix M).
Also helpful to the continued prevention of plagiarism in the classroom is the persistent
faith that teachers have that ethics related instruction will someway encourage their students to
attach intrinsic value and personal meaning to the act of doing the right thing, including when
performing activities involving researching and writing.
Good instruction in research and writing utilizing works in progress is touted in the
related literature as effective in decreasing instances of plagiarism in the classroom (Wilhoit,
1994). Data related to the English teachers’ perspectives on plagiarism indicated the participants
in this study viewed their use of works in progress, such as outlines and rough drafts, as a
preventative means to keep their students from plagiarizing whether intentionally or
unintentionally. Overall, the English teachers in this study had a constructive and helpful
outlook, and viewed early correction during the rough draft phase as a necessary opportunity for
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valuable re-teaching of plagiarism-related topics, instead of a chance to punish their students and
cut their grade for even plagiarizing in the first place.
Detection. The data revealed that when English teachers detect plagiarism in their
students’ papers, they do perceive a difference in the seriousness of different instances of the
plagiarism they find (Appendix M). Senior English teachers believe an act of plagiarism could
be at best unintentional, or possibly accidental plagiarism, and at worst, intentional or deliberate
plagiarism. Table 1 plots several acts constituting plagiarism on a continuum labeled from
possibly accidental to deliberate. The results of this study indicated the English teachers’
determinations of acts of plagiarism as either possibly accidental to deliberate very closely
resembled the described results in Table 1.
English teachers acknowledge and are aware of the easy opportunities students have to
deliberately acquire a research paper without writing one of their own. At the same time, many
English teachers accept that students who do write their own papers may at times not cite, or
properly quote or paraphrase because they are confused and simply do not understand the
process of research, writing, and citation. Senior English teachers also realize the possibility that
a student’s confusion may be caused by limited instruction in earlier grades and in light of this,
they are hesitant to hold this aggressively against them. From studying the data, it appears the
teachers understand and appreciate the value of their students knowing how to write about
research when they go to college, and in the face of confusion they will work harder to teach
their students how to do it the right way.
An English teacher’s experience teaches them that not all students plagiarize knowingly.
Cryptomnesia was defined and described earlier in this study by Marsh (1993) as an
unintentional act that occurs when a student has been exposed to research and accidentally
combines ideas they have read in the research with their own ideas on the topic. This person
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believes all the ideas are theirs and reports them as their own without giving credit to any other
source. April Thompson, an AP English teacher recalled an experience that typifies the defense
of cryptomnesia, “So I said [to student], ‘What wasn’t plagiarism about it?’, and he said, ‘Well, I
read that stuff and I had those ideas too, so even if somebody already said it, it’s still my ideas
too.’” Like most English teachers, April believes plagiarism can be intentional or unintentional
(Appendix M), and in this case the teacher believed her student because she felt he “really didn’t
know what it was.” This student believed because he had read something and acquired the
knowledge or ideas in his own mind, that they actually belonged to him and were his, and that it
really didn’t matter where they came from because he knew it now. English teachers perceive
this nonchalant and somewhat disrespectful attitude toward the rights of ownership of more
elusive things, like intellectual property, as widespread. Another factor contributing to a lack of
respect for the copyright is the availability and popularity of the World Wide Web, where most
things are easily accessible, and with technical skill and the right program– anything is up for
grabs. As expectations for personal responsibility and integrity wane across the board,
cryptomnesia will only become a more common defense for students who plagiarize.
Perspective on the phenomenon. Academic integrity expert, D. L. McCabe, claims there
are differences between the reported frequency of incidents of plagiarism between private and
public schools, and in different regions of the United States (Donald McCabe, Personal
Communication, September 27, 2005), but that no other school population characteristics have
been proven to serve as indicators as to the frequency of incidents of plagiarism in a school.
However, trends in the data for this study of a West Virginia school system indicated a
relationship exists between the socioeconomic characteristics of a school and its community, and
its teachers’ perceptions of why students plagiarize and how often they plagiarize. Teachers at
high schools in the county under study located in more rural communities that possessed lower
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household incomes and had fewer adults who are college educated (Appendix C), felt their
students plagiarized predominantly because they were lazy (Appendix M). Teachers in these
more rural schools also perceived the frequency of incidents of plagiarism in their classrooms as
"real" to "extremely" common.
In contrast, the AP teacher and the regular education senior English teacher from
Beaumont High School felt their students plagiarized due to pressure from outside work and
school obligations (Appendix M). Beaumont was a prosperous and educated community where
the median household income was double that of any neighboring community, almost half of the
people living there had a bachelor’s degree or higher, and 80% of Beaumont’s students planned
to go to a 4-year college or university (Appendix C). The data suggests English teachers from
schools in more affluent communities believe plagiarism isn’t common in their school and that it
is not a big problem (Appendix M). The only other teacher that felt plagiarism wasn’t common
in their school was an AP English teacher at Horace Mann High School, an urban school. When
assessing the accuracy of the teachers’ estimation of how frequently their students plagiarize, it
is useful to take into account a study by Hard & Moran (2006), that concluded faculty beliefs
about student academic misconduct were lower than student beliefs were.
Overall, the AP classes serve a student population that mostly possesses a higher level of
academic ability. Generally, Beaumont students are historically very competitive academically;
on the ACT college entrance exam, Beaumont seniors routinely score higher than the county,
state, and national average for high schools (Appendix C). In retrospect, when considering the
demographics of Horace Mann and Beaumont High Schools, compared with the more rural Pine
Valley and South River High Schools (Appendix C), and the difference between the same
schools in how the teachers perceived the frequency of incidents of plagiarism in the schools and
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the difference of opinion as to why their students plagiarize, it is possible a student’s prerequisite intellectual ability may affect whether or not they plagiarize.
Senior English teachers are the biggest source of information related to research and
writing and plagiarism in their student’s lives, the only ones that will prepare them to complete
the college requirements of writing and research when their time comes. High school English
teachers absolutely perceive good research skills as integral to their students’ success in fulfilling
the expectations they will face in college, and they communicate this to their students. Although
teachers agree that research and writing skills are important for succeeding in college classes,
research from Wilhoit (1994) found that fewer students are prepared to do a research paper in
college and they do not understand the relationship “between plagiarism and the rules about
quoting, paraphrasing, and documenting material” (p. 163). Wilhoit deduced that students may
be committing plagiarism because they have not been instructed well in the past and simply do
not know how to do credible research.
With the lack of administrative involvement in instances of plagiarism in this county,
classroom teachers have the most influence over what happens after a student plagiarizes. When
deducing what the appropriate discipline would be for the various degrees of intent for acts of
plagiarism found in Table 1, most teachers perceive it is necessary to adjust the discipline for
accidental versus deliberate plagiarism. This is possibly why a study by Ashworth & Bannister
(1997) found it would not be best to apply the same discipline solution to every instance of
plagiarism.
Based on the data collected for this research, including the data in the display table
created for the relevant results (Appendix M), the following is concluded about high school
English teachers’ perspectives on plagiarism.
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Major Research Conclusions on Teachers’ Perspectives on Plagiarism
1. Students in high schools located in communities with a higher socioeconomic level have
English teachers who perceive they plagiarize less, and for more honorable reasons than
do teachers of students in schools located in more rural, less well-off communities.
2. Evidence in this research indicates most English teachers perceive a relationship exists
between the degree of parental involvement in a student’s life and why, and if they
plagiarize.
3. English teachers distinguish between intentional and unintentional forms of plagiarism
and take this into consideration when grading student work.
4. English teachers view plagiarism as part of a larger discussion of morals and ethics in
their classroom, and try to attach personal value to the act of doing the right thing.
5. English teachers have a constructive and helpful outlook, and view using the writing,
then re-writing process as a necessary tool to improve their lessons and effectively reduce
plagiarism through improved instruction.
RQ2: Practices on Plagiarism
Prevention. Teachers sometimes use obvious strategies in an effort to prevent instances
of plagiarism in their classroom. Data analyzed in the classroom handouts and interview
transcripts in this study, as well as the data contained in the data display table (Appendix N)
supports the major conclusions about teachers’ practices on plagiarism stated at the end of this
section. When relevant for making comparisons, demographic information about the high
schools and the communities (Appendix C) where they are located is included in the data display
table (Appendix N).
The results suggested the time high school English teachers spend in the classroom
teaching their students how to write a research paper is extensive compared to other learning
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objectives and lasts an average of several weeks or the majority of one grading period. Although
there are relatively few 12th grade English content standards and objectives related to research
and writing for West Virginia students, an inherent reason for the extended class time used to
master just six course objectives out of 34 (Appendix L) is the more sophisticated and complex
nature of the writing used to report research. Also, adding to the length of the project are the
several days the English teachers typically take their students outside the classroom to perform
research in the library or a computer lab. Senior English students use technological as well as
manual research methods to find sources, and ultimately key the research paper using a word
processing program.
The primary reason the amount of classroom time dedicated to the instruction of research
and writing is large, is according to the data in this study the participants used the writing process
to teach research and writing to their students. The writing process is a logical and
comprehensive process that requires students to submit works in progress, then receive feedback
from the teacher, and finally revise the rough draft for a final grade. Research by Renard
(1999/2000) suggests using the writing process decreases the instances of plagiarism. The
Renard study further maintains the effectiveness of collecting works in progress to ensure that a
student’s writing style between the works in progress and the final paper can be matched. The
same study concluded that if students are required to create works in progress they will be more
likely not to plagiarize and go ahead and do the work themselves.
According to the MIT Writing and Communication Center Website, the writing process
is a “recursive process,” meaning a student may have to go back to the pre-writing step involving
generating and developing ideas during the process of revision (The Writing Process, 2008).
English teachers overwhelmingly use the writing process to teach research and writing to their
students. They perceive one of the benefits of using the writing process is the yielding of an
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opportunity for them to give necessary and critical feedback to their students, allowing them to
correct possible instances of plagiarism during the process, thereby effectively reducing the
instances of plagiarism overall in their classrooms.
In addition, Renard (1999/2000), maintains the instances of plagiarism in research reports
can be reduced if the teacher avoids assigning very general research topics that are not much
more than fact-finding missions. The results indicated most senior English teachers in this study
realize this and modify their assignments or methods to reduce plagiarism. Assigning research
papers with too general topics involves no opportunity for the student to put forth the thought
processes necessary to develop a theory or personal opinion of the research they are reading, so
as a result they never develop an individual relationship with the data.

April Thompson

describes how she perceives choosing a research topic
See the problem a lot of kids are allowed to [use general topics] in some other
classes they have because they’re just given an assignment like find out about this
topic which is usually too general, and write it up and turn it in to me . . . [so
basically] as long as they turn something in.
Detection. Teachers’ efforts in detecting plagiarism are integral to identifying the
possible need for re-teaching of the following research and writing behaviors: paraphrasing,
citing sources, and directly quoting. In a study by Thomas (2004), experts claimed a teacher has
to first be familiar enough with their students’ work in order to detect plagiarism and realize the
words are not the students’ before the teacher can implement technology to verify what they
already think. According to the evidence in the data display table (Appendix N), most all
English teachers require their students to produce writing samples, therefore giving them a
comparative baseline of their students’ abilities.
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The plagiarism detection methods, both manual and electronic, used by senior English
teachers in this county are almost identical. As I expected, most of the participants first suspect
plagiarism when reading their student’s paper. The teachers are familiar with their students’
writing styles, and are able to quickly realize when their student’s words are not his own.
Teachers verify plagiarism by keying suspicious words or phrases into an Internet search engine,
initially exclusively Google (Appendix N), and if necessary some may use other search engines
to successfully retrieve hyperlinks to web pages that contain the verbatim text.
According to the data collected in this study, computer technology isn’t the only
technology used when some students prepare a research paper. About one-third of the
participants used the more objective methods described in Table 3 to detect plagiarism by
requiring their students to submit photocopies of all the sources they had used in their papers.
Teachers were then able to compare suspicious passages with the photocopied sources. Using
technology to duplicate images, such as the process to photocopy, is an intelligent use of a
normally readily available technology that saves the teacher’s time spent performing an online
search, while at the same time reinforcing to the student the importance of attributing credit
where credit is due. This study found that English teachers in this county were competent in
finding and utilizing accessible resources, and they combined their own instincts with affordable
technology to first detect, and then verify instances of plagiarism (Appendix N).
Most English teachers did use the Google search engine, available free to them by way of
their school’s computer network to verify the detection of plagiarism in their students’ papers
(Appendix N). The high schools that participated in this study did not routinely make online
plagiarism detection services available to their teachers as the costs can be prohibitive. Online
plagiarism detection services are evolving as plagiarism evolves. The scope of plagiarism has
transcended the classroom and reared its unattractive head in media journalism, manuscripts,
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magazine cover shots, and speeches causing law suits and damaged reputations. As a result, the
provider of Turnitin.com, a development company called iParadigms LLC, according to the
home page of their web site has developed a new tool, called iThenticate, to expand its services
to other entities also concerned with plagiarism, such as book publishers, corporations, and law
firms (Turnitin.com Home Page, 2008).
In Table 3, plagiarism detection methods are categorized as being more or less subjective
or objective. The results indicated the participants collectively used some more, and some less
subjective methods to detect and verify plagiarism in their students’ work. The participants went
further than just using the most subjective method outlined in Table 3—comparing suspicious
text with student’s perceived abilities and writing samples in order to confirm plagiarism in their
students’ papers, and they all mentioned, or gave indication that they integrated technology in
their detection methods–described in Table 3 as a less subjective means of detecting plagiarism
in students’ work.
Some teachers also use less subjective means by requiring students to submit photocopies
of their sources to aid in plagiarism detection. If their students included the photocopied pages
from every source they cited, this could indeed hasten the detection and verification process for
the teachers. However, if a teacher requires students to turn in photocopies of sources to aid in
detection of plagiarism, the challenge would be not only to realize when the student had included
all of the sources, but also to realize when they had not.
Categories describing different levels of technology integration in plagiarism detection
methods are described in Table 2. The results of this study suggested the category that best
describes the methods used by the participants in this study is ‘Technology has been Integrated’.
Applied to Table 2, this indicates the teachers are integrating technology when detecting
plagiarism either by being familiar with web pages known to be resources for the assigned
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research topics, or by using a search engine to find the source of suspicious text included in their
students’ writing, so plagiarism can be verified. The data display table (Appendix N) displays
data that indicates the English teachers in this study almost exclusively used the Google
website’s search engine to verify plagiarism by locating the exact source of the copied and
pasted, or poorly paraphrased text.
This research also studied the various methods used by teachers in the classroom to
deter all forms of cheating in their classrooms. I had hoped with this inquiry to gather a plethora
of new, unique and insightful methods cultivated over time that would prove to be more
interesting strategies than those I already used. However, most of the teachers reported using
more conventional methods. I suppose the participants would have revealed more diverse
methods had they had more time to think about just what, and all they do.
Evidence analyzed from the interview data suggested there was a relationship between
the size of a classroom and the number of students in the class, and the type of methods a teacher
used to deter cheating on tests. Several of the teachers felt their classrooms were overcrowded
and were limited to relying on the re-organization of the contents of the test to deter cheating and
used different answer keys which resulted in additional outstanding time and effort. They could
not more simply move or seat the students apart due to the limited space available in their
classroom.
Overall, the analysis revealed that teachers see plagiarism and its effects on learning as a
growing problem in the classroom and also accepted they [teachers] need to keep abreast of the
technological means available to improve the instruction of research and writing, as well as
detect plagiarism. Jackie Marshall acknowledged using less-technological means for instruction
about and detection of plagiarism, and admitted, “This is probably an area where if we had an in-
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service that was actually viable, I would love to have more training on this. I will use anything
anybody shows me and the easier it is the better.”
Most English teachers have either a written or oral classroom policy on plagiarism
usually involving a grade cut, or complete failure of the project. In addition to lowering a
student’s grade, it is possible the disciplinary actions could also include detention mandated by
the school’s administration (Appendix N).
The existence and communication of a standard school-wide policy that includes parental
notification to discipline students who plagiarize can make the option of copying and pasting an
undesirable one therefore effectively reducing instances of plagiarism. The results of this study
suggested that although most teachers do not involve parents, except in repeat incidents or
extreme cases, teachers in schools that have a school-wide discipline policy perceive there to be
fewer incidents of plagiarism. The only school in this study where both senior English teachers
felt that plagiarism was not a problem was also the only school that had a communicated school
discipline policy on plagiarism and encouraged their teachers to use it. The results of this study
suggest that any discipline that attracts the parent’s attention may be viewed by the students as
highly undesirable, serving to discourage the students from plagiarizing thereby further reducing
instances of plagiarism in the classroom.
Based on the data collected for this research, including the data in the display table
created for the relevant results (Appendix N), the following is concluded about high school
English teachers’ practices regarding the detection and prevention of plagiarism in the
classroom.
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Major Research Conclusions on Teachers’ Practices on Plagiarism
1. English teachers have and enforce an oral or written classroom policy on plagiarism that
they communicate to their students before they begin the research project.
2. Having a communicated and enforced school-wide discipline policy for acts of
plagiarism may reduce the number of incidents of it in the school.
3. Senior English teachers spend a disproportionate amount of time during the course –
most, and sometimes all – of one grading period collectively due to the amount of reading
and research involved, the necessity of technology outside the classroom for production
and research of the project, as well as instruction in the research writing behaviors and
the use of the writing process.
4. To detect plagiarism, high school English teachers combine their own instinct with
affordable technology to detect and verify instances of plagiarism.
Recommendations to Secondary English Teachers
Prevention. The results of this research indicated factors that should be considered by
teachers when completing written research projects in their senior English classrooms. One
factor pertaining to the timing of the research project during the course involved completing the
usually point-intensive project too close to the end of the class. This can cause those students
who fail the project to risk graduating from high school due to students having no time to earn
better grades to increase their overall grade average to a passing standard.
Another caveat to timing a lengthy, and sometimes difficult research project too close to
the end of a high school student’s senior year is the lack of needed attention because they are
building up to and concentrating on graduation and may lack the focus needed to successfully
complete the research paper. This interview data in study revealed that teachers realize the
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shorter the amount of time left until the end of the school year, the more likely it is that seniors
may not “. . . work at their full capacity, [and they may have] already shut down a bit.”
As another factor, teaching students how to paraphrase what they read from other sources
will help them to be able to add effectively to their own research without being afraid to use their
own words. A participant in the pilot study (Newlon, 2003) who was a young science teacher
shared with me a very good method to teach students how to paraphrase. She required her
students to first get in pairs, and then tell each other about a television show they had watched
recently. She explained to her students the thought process they used to summarize what they
had seen on television and then told to their partner was the same process they will use to
paraphrase the resources they will read when completing their research project.
Teachers should also spell out the requirements for the research paper in a handout,
including requirements for quality and variety of resources used, as well as length and format.
Students benefit by having a model of a research paper and example citations from which to
follow when keying their own paper, as some students may lack the ability to format the
necessary parts of a research paper in a word processing package.
When planning to control instances of plagiarism in the classroom, secondary English
teachers should have a communicated classroom policy overall for academic dishonesty,
including plagiarism. Furthermore they should encourage their administration to take a strong
stand on plagiarism by developing a school-wide enforced policy that includes some type of
detention or suspension which routinely requires the parents be made aware, and would
supplement any grade cut given by the teacher when enforcing their classroom policy.
Another factor that may reduce plagiarism in their classroom is when teachers effectively
bring up the discussion of this phenomenon in more than one area in their curriculum. Of course
plagiarism will be discussed anytime students are using outside resources as references when
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completing a writing assignment, but every time ethics including the subject of right vs. wrong
comes up in the classroom, that presents an opportunity to clarify how plagiarism is also a choice
of right vs. wrong.
Detection. When utilizing technology to detect plagiarism in student work most
secondary teachers use the affordable search engine by Google to verify suspicious text.
Unfortunately, not all instances of plagiarism can be detected by any one search engine. Meta
search engine websites, such as Metacrawler.com, Brainboost.com, and ChunkIt!.com offer
teachers ways to access more than one search engine at the same time. In fact, using a search
engine should only be the first step in utilizing technology to absolutely detect plagiarism,
especially in higher education where the stakes and consequences can be much higher.
As negative press is broadcast about widespread student cheating, colleges and
universities are increasingly paying what can be expensive subscriptions for their faculties’ use
of online plagiarism detection services, such as Turnitin.com. When schools use these services, it
reduces instances of plagiarism on their campuses thereby helping to avoid the possible
academic embarrassment that can result if a school’s administration leaves plagiarism
unattended.
Computer programs in addition to web-based resources are available to detect plagiarism
in a variety of situations. Based on Wilson Taylor’s cloze procedure (1953), the Glatt Plagiarism
Screening Program at a cost of $300 per CD, replaces every fifth word in the student’s paper
with a standard-sized blank. This program is used when the original material cannot be found
(Gaither, 2008), and the student’s assessment is based on how well and how quickly they fill in
the blanks. CopyCatchGold is another dedicated computer program that detects plagiarism
“among students, rather than from ‘outside sources’.” The program is sophisticated and will
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continue to detect plagiarism even “when the student changes the order of sentences, replaces
words with synonyms, or uses only part of the paper” (Gaither, 2008).
Before using a general purpose computer program or online plagiarism detection service
that indicates the copied text, teachers should be aware that the program or service they use will
highlight all instances of text taken from another source, including those passages that have been
cited correctly in the student’s paper. It is then the teacher’s job to discern which passages have
not been given credit.
Recommendations for Schools
Schools have a responsibility to their teachers and students to encourage teachers to use
and then enforce a policy on plagiarism that requires discipline outside of what the classroom
teacher has rendered. An institutional approach to valuing academic integrity and reducing
plagiarism is very helpful in convincing students that it is that important. Encouraging teachers
to enforce a school policy in their classroom can go a long way in convincing teachers that if
they do have reason to accuse a student of plagiarism, they will not be met with a lack of
administrative support, or face the dreaded bureaucratic struggles that kept them from referring
students to the office in the first place.
To effectively reduce instances of plagiarism, schools can provide their English
departments with subscriptions to online plagiarism detection services, such as Turnitin.com.
Although the pricing structure of these services can be prohibitive for some public school
systems, research on plagiarism by Martin (2005), revealed in a study, completed over five
college semesters that once students in an English class realized their professor was uploading
their papers to an online plagiarism detection service, instances of plagiarism significantly
reduced.
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Limitations of the Study
In this study participants told me what they say, what they do, and how they feel about
plagiarism in their classrooms. Classroom documents submitted by the teachers were collected
to provide triangulation and further support the findings of this study. Direct observation was
not a data collection method used; therefore it was not possible to confirm what the participants
actually do in their classrooms when teaching research and writing or when addressing issues
related to plagiarism.
A limitation of this study emerged when during data collection there were instances when
it appeared to me the participants had prepared themselves specifically for the purposes of my
discussion with them. When studying the documents Carrie Riggs submitted, I observed her
handouts on research, writing and plagiarism consisted of many printed web pages that according
to the date printed in the footer on each web page (Appendix D), had been printed just two days
before they were submitted as data for this research. However, it is reasonable to say it is
possible the web pages had been updated on the web site and the teacher was simply replacing
older pages in their students’ handouts with the newest ones. However, the fact that the packet
of handouts was dated just two days earlier before data collection opens the possibility that some
of, or the majority of the documents, were only very recently selected for use in the classroom.
Another reason I found this to be a limitation of this study was when Roxanne Carr
specifically mentioned during our interview that since she had an appointment for a couple of
months to speak with me about plagiarism, she had researched the topic. During our interview
she shared with me some of the information she had recently read about plagiarism, as well as
her astonishment that the things she had read were actually true. This participant, in addition to
having researched plagiarism prior to our conversation, also submitted to me online documents
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she uses as classroom handouts. The footer date on some of these documents was less than three
weeks before our interview.
Consequently, it is possible that the two teachers just previously mentioned, as well as
other participants involved in this study may have prepared for their interviews and the
collection of their classroom documents by updating or gathering extra last-minute materials, as
well as becoming familiar with recent research on plagiarism. This is not viewed as a weakness
in the teachers’ abilities to manage plagiarism in their classroom, but rather a limitation in the
research methods used in this study. Interestingly, both of these participants had over 20 years
experience teaching English.
Further Research
Future studies that research the historic evolution of this phenomenon and the
accompanying human or social dynamic could lend valuable insight to those studying academic
dishonesty and plagiarism. Research by McCabe & Trevino (1996) revealed a lack of
longitudinal studies in the available research of academic dishonesty that would reveal how
cheating has evolved over time.
The analysis suggested the teachers used many varied instructional strategies and
materials and could greatly benefit by professional development, as well as the sharing of ideas,
research on plagiarism, and other resources. Teachers could improve their ability to decrease
instances of plagiarism by exploring the capabilities of currently available technology to both
prevent and detect plagiarism, as well as building on their colleagues’ knowledge of how to
better manage plagiarism in their classroom. This perhaps could be done in the venue of a
locally-offered continuing education class through the county’s board of education, or a
professional development workshop offered at an association’s conference.
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Further research on teachers’ perspectives on plagiarism could examine whether teachers
decisively ignore instances of plagiarism. Teachers may ignore instances of plagiarism due to
the administrative bureaucracy involved, or the amount of personal and professional liability that
can be associated with accusing a student of a potentially serious infraction. Further research on
teachers’ practices on plagiarism could examine
Donald McCabe, a veteran researcher of academic dishonesty, maintains there is a
difference in the number of incidents of plagiarism in public versus private high schools,
although he maintains there is no “solid data” to support any variation due to school size,
ruralness, or makeup of the student body (D. L. McCabe, personal communication, September
27, 2005). Although there may be no data suggesting a difference in the frequency of incidents
of plagiarism based on these school characteristics, future research on school characteristics and
their effects on incidents of plagiarism may however reveal differences in frequency of
plagiarism in schools from different socioeconomic levels. Teacher expectations for research
and writing may be higher in schools where there are a larger percentage of academically
achieving students. Future research on teacher expectations related to research and writing may
reveal differences in what teachers expect in schools with lower or higher socioeconomic levels.
Future research may reveal the effect of teacher expectations on how often high school students
plagiarize.
Future, more widespread research is needed on the specific methods teachers use to
integrate technology into the instruction of research and writing, as well as the detection and
prevention of plagiarism. Data from this research would help to estimate the overall use of
school technology resources in the English classroom. The opportunities for students to commit
plagiarism and for teachers to detect plagiarism continue to evolve as technology evolves. The
best recommendation for teachers to prevent plagiarism is to ensure instruction on research and
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writing is meaningful and comprehended by their students, and to have a communicated policy
to deal with instances of plagiarism that involves discipline outside expected grade cuts in the
classroom.
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Appendix A

College of Human Resources and Education
Dear Potential Research Participant:
I am a teacher at [Laura B. Tyler] High School and a doctoral student at West Virginia University
conducting a research study to determine how plagiarism is addressed by the senior English teachers
in [one county’s] high schools. Dr. Neal Shambaugh is my dissertation advisor and this research
project will fulfill the requirements necessary for the completion of my doctoral degree, as well as
provide you with helpful and pertinent information about how your colleagues deal with plagiarism.
Your participation would be greatly appreciated. It would involve about 45 minutes to an hour of
your time to participate in an informal, audio taped interview in your classroom at a time convenient
for you. I will be collecting any samples of classroom hand outs you use that deal with plagiarism.
Your participation is voluntary and there will be no penalty if you choose not to participate. You do
not have to answer every interview question and you may withdraw from the study at any time. Your
responses will be kept anonymous and confidential during and after the study. Fictitious names for
the teachers and the schools will be used for the sake of anonymity. I have received support from
your county’s administration and your school’s principal for completing this research. West Virginia
University’s IRB acknowledgment of this study is on file.
Through your participation in this research project, not only will you be assisting a colleague with a
challenging academic requirement, you will be providing valuable feedback that will also be used to
create staff development training sessions in the future to help teachers deal with this growing
academic phenomenon. When reporting the results of this study, I expect them to take the form of a
modified “round table discussion” revealing what real teachers do about a real problem.
Please read and complete the enclosed, short form and return in the self-addressed stamped
envelope by February 15, 2008. I will be in contact with the participants to schedule the interview
at a time convenient for them.
I would appreciate your participation in this exciting and worthwhile research project and look
forward to hearing back from you. After the interviews are completed, participants’ names will be
put in a drawing. The first four teacher’s names drawn out of a total of nine names (if all
teachers participate) will each win a $50 cash prize award. Please feel free to call me at [Laura
B. Tyler] HS at 304-[555-5555], or home at 304-[999-9999], or email me at GJN2007@aol.com if
you have any questions. Your help in researching this problem is very much needed and extremely
appreciated.
Sincerely,

Geraldine Newlon, Teacher, [Laura B. Tyler] High School
Doctoral Candidate, West Virginia University
neal.shambaugh@mail.wvu.edu
Phone: 304-293-2060
Fax: 304-293-2279

Department of Technology, Learning, & Culture
PO Box 6122, 504 Allen Hall
Morgantown, WV 26506-6122
Equal opportunity/Affirmative Action Institution
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Appendix A
PARTICIPANT APPLICATION FORM

Name:
School:


Yes, I agree to participate in this needed study. Please contact me to set up a convenient
time.



I may agree to participate in this study after talking with you about some questions I
have. Please contact me.



No, I do not agree to participate in this study.

Preferred Method to Contact Me:


Home _______________________________



School _______________________________



Cell



E-mail ________________________________

________________________________

Preferred Time to Contact Me:
_________________ (day)

_________________ (evening)
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Appendix B
Script for Study & Interview Protocol
Script for Study
Good Afternoon. First let me thank you for agreeing to participate in my study. The purpose of
my research is to find out how high school English teachers are managing plagiarism in their
classrooms. The information gathered will be used to fulfill the requirements necessary for the
completion of my doctoral program. The only requirement for you to participate in this study is
that you are a 12th grade English teacher in the county school system under study.
I am not evaluating you in any way, I just want to gather data on how different teachers address
plagiarism in their classrooms. I assure you that your responses will remain anonymous and
confidentiality will be maintained before, during, and after this study.
Your participation is voluntary and you do not have to respond to every item or question. Do I
have your permission to tape the interview so I won’t miss any of it or mix up something you
say? If at any time you would like me to turn off the recorder, I will.
Thank you for agreeing to participate in this study.
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Appendix B
Interview Protocol
1.

How many years teaching experience do you have?
--what grade levels/classes have you taught during that time?
--what was your last degree?

2.

During your years of teaching have you had experiences with plagiarism? (If so) please
describe your experiences.
--how did you find it?
-- what did you do?
-- what policies were in effect? --do you have a handout on the policy?
--was administration involved?

3.

Describe how you make decisions about consequences for plagiarism in your classes?
--are there ever any exceptions to this?

4.

Briefly describe an example of a research assignment you give in your senior English
class and the expectations you have of your students.
--ask for a handout?

5.

Describe what you currently do to teach your students how to properly prepare a research
report, including properly citing references, paraphrasing or quoting text or anything that
would help prevent your students from unknowingly committing acts of plagiarism?
--examples of any handouts, examples, exercises, or other information you give
your students on this topic

6.

In your opinion, how common are acts of plagiarism in your school?
--what makes you feel this way?

7.

Why do you think students plagiarize?

8.

What do you say to your students about plagiarism?
--how often do you talk about it?
--any related handouts?

9.

Over the course of your career describe any changes you have made in how you do things
in an effort to decrease the instances of academic dishonesty overall in your classroom.

10.

Is there anything you care to add about the topics we have discussed, or is there anything
I haven’t asked that you think I should know about your perspectives or practices
concerning plagiarism?
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Appendix C
Beaumont High School Attendance Area Demographic Statistics
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Appendix C
Beaumont High School Attendance Area Demographic Statistics
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Appendix C
Pine Valley High School Attendance Area Demographic Statistics
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Appendix C
Pine Valley High School Attendance Area Demographic Statistics
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Appendix C
South River High School Attendance Area Demographic Statistics

Plagiarism in High Schools 153
Appendix C
South River High School Attendance Area Demographic Statistics
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Appendix C
Horace Mann and Laura B. Tyler High School Attendance Area Demographic Statistics
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Appendix C
Horace Mann and Laura B. Tyler High School Attendance Area Demographic Statistics
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Appendix C
Horace Mann and Laura B. Tyler High School Attendance Area Demographic Statistics
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Appendix C
Horace Mann and Laura B. Tyler High School Attendance Area Demographic Statistics
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Appendix C
2006 Pathways Information for 11th and 12th Grade Students**

School Number

School Name

Pathway
E = Entry
P = Professional
S = Skilled

111

222

333

444

555

% of Total 11th and 12th
Grade Students Enrolled

Beaumont HS

E

4

Beaumont HS

P

80

Beaumont HS

S

16

Laura B. Tyler HS

E

13

Laura B. Tyler HS

P

62

Laura B. Tyler HS

S

24

Pine Valley HS

E

15

Pine Valley HS

P

57

Pine Valley HS

S

27

South River HS

E

15

South River HS

P

42

South River HS

S

35

Horace Mann HS

E

21

Horace Mann HS

P

48

Horace Mann HS

S

27

** I received this data as part of a packet of information on the county’s program of study that
was given to all high school teachers in February, 2006.
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Appendix C
Fax Cover Sheet for Personal Communication of Lunch Data
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Appendix C
Percentage of Total Student Population that Receives Free or Reduced Lunch
2005-2006 Academic Year**
School Name

Percentage of Total Students Receiving Free
or Reduced Lunch

Beaumont High School

14.61

Laura B. Tyler High School

51.75

Pine Valley High School

43.85

Horace Mann High School

42.06

South River High School

42.44

** This data was submitted by the county’s board of education via facsimile transmission.
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Appendix C
Racial Diversity Data for All Five High Schools
2005-2006 Academic Year**

School Name

Total Students

Total White

Percent White

Beaumont HS

842

819

97

Laura B. Tyler HS

622

596

96

Pine Valley HS

626

619

99

South River HS

410

396

97

Horace Mann HS

715

667

93

** This data was received in a personal phone conversation with the WVEIS Coordinator at the
county’s board of education office on April 11, 2006.
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Appendix C
ACT Test Score Results for All Five High Schools
2004-2005 Test Dates**

Number of Students Taking
Test

Composite Score

Beaumont HS

164

22.1

Laura B. Tyler HS

80

20.5

Pine Valley HS

77

20.9

Horace Mann HS

128

20.9

South River HS

48

20.5

School Name

** This data was excerpted from an employee publication dated October, 2005 that was
produced and distributed by the county’s board of education.
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Appendix D
Research Handout submitted by C. Riggs
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Appendix D
Research Handout submitted by C. Riggs
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Appendix D
Research Handout submitted by C. Riggs
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Appendix E
Research Assignment Handout submitted by J. Richards
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Appendix E
Research Assignment Handout submitted by J. Richards
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Appendix F
Research Assignment Handout submitted by J. Marshall
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Appendix F
Research Assignment Handout submitted by J. Marshall
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Appendix G
Research Assignment Handout submitted by T. Queen
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Appendix G
Research Assignment Handout submitted by T. Queen
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Appendix H
Plagiarism Policy submitted by R. Carr
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Appendix I
Grading Rubric submitted by R. Carr
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Appendix J
Plagiarism Policy submitted by B. Hinkle
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Appendix K
Sample Originality Report printed from Turnitin.com
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Appendix L
West Virginia Department of Education CSOs for 12th Grade English
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Appendix L
West Virginia Department of Education CSOs for 12th Grade English
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Appendix L
West Virginia Department of Education CSOs for 12th Grade English
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Appendix L
West Virginia Department of Education CSOs for 12th Grade English
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